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Bachelor of Education - Special Education (Mental
Retardation): B.Ed. Special Education (MR) Programime

[. PREAMBLE

Both. Indian saciely {and hence) the Indian school system are (ull of strengths and
chatlenges the essence of which is diversity. Coming logether with diverse background
15 part of our growing up and functioning in the society as adults. But how are the
classrooms which are known 10 be miniature socicties and fulure socicties handling
this coming logether currently? This is one of'the key questions waiting (o be addressed
al macro as well as micro level today. As we take the eredit (and pride) of managing
somc ol the abyiously visible diversities quite well, it is high time that we mosve on to
dealing with lesser visible diversilies in classrooms, Various subtle diversitics mre
wailing (o be identified by classroom {eachers i not by iheorists and expeits — dealing
wilh these will comue only alter acknowledging them systematically, Piversities related
o learning styles, multiple intelligences, personality profiles or study habiis are a
[ew of the actors yel Lo take their due places in classroom activities. Similarly
diversity of"abilities and henee of the related educational needs. Loo are waiting (o he
addressed properly in Indian classrooms.

With this backdrep the current B. £4. Special Education curriculum is rey isited, Alter
a ot of brainstorming his curriculum has been developed to empower the special
weachers/educalors lo ensure education of students with disabilitics in an inclusive,
right based and barricr free environmenl. 1t is in tune with the reforms in Indian
education and teacher education sysiem in general with speeific reference 1o NCTE
Noatification ol December 2014. It intends to place teacher education preparation in
special education in the rights- perspective of the larger piclure. The prime intention
Is to develap a task force of the special reachers/educorors whe can deliver the best in
all settings: inclusive, special, apen or home based and in all the roles: classroom
teacher, resonrce teacher, itinerant teacher or crosy disability teacher facilitarors,
T'his documenl propeses the program structure for the duration of two vears so (hal
awide range of knowledge and skills can be inculcated in trainee teachers during the
program. Diflerence in philosophices and theories between special and general education
need Lo be bridped and special educalors and teachers trained to colluborate Lo meet
diverse needs in the cinssroom, The program siructure readies them tor cmbarking on
a [ullilling prolcssional journey spurred by releclion and practices. Moving away
Irom “show and ell’ to "learning by doing’, the course will be skill oriented, and ofler
various opportunities of inleraction with self, students, schools and communitics.
The curriculum altempls at siriking a balance between core knowledge (theory und
pedagegy) and skills; cross disability knowledge and skills. as well as disubility
specilic knowledge and skills. The role of special educators has changed dramatically,
with a shift rom direct

provider ofinstruction to facilitator and consultant. A teacher would need the Lirst set
of skills Lo develop a basic understanding of curriculum (ransaction and conlent
pedagogical knowledge as well as chanpe agent, collaboration, communication and
time management skills, Provision ol the second sct would be required, since cross
disability experlise is mere relevant within the (ramework of inclusion: and a teaclhier
would need the third set to specialise in one of the disabilitics particularly for serving
the needs of children with specific disability in inclusive as well as special setling.
[nclusion is at the educational centre stage 1oday and hence the role of special and
general teachers need ta be operalionalized systematically, To give the program more
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pragmatic relevance, issues related to projected needs, employabilily, carcer and
higher cducation options and entry level cligibility are given serious consideration so
Ih_c opportunities for a special educator are at par with leachers in general education.
Itis expecied that so far separaled general and special education would Initiale more

hilﬂlem[mllabnratinnswitheaahnthermfulﬁllIu: labal abjeclive of EDU
S global agfeclive of EDUCATION

I LEARNING OUTCOME

The B.Ed. Special Education programme aims to develop Special Education leachers/
Educators for children with disabilitics for various sellings (including Inclusive. Special,
D!:mn Scheol and Home Based Education), The B.Ed. (Special Education) programme
will prepare human resources (o enabic them to acquire knowledge and develop
competencies and skills to impart educalion and training effectively o children with
disability as well as all other children and this being teachers for all children, After
completing the B.Ed. (Special Education) programme the sludent-leachers will:
2. Acg uin:-.: Knowledpe & skilis about human development, contemnporary Indian
cducation, and pedagogy of various school subjecls and assessment lor leaming,
b. Acquire knowtedge & skills about nature and educalional needs of children
with disabilities as wel] g5 of specific disabilitics,
-¢. Develop concepiuel understanding of cducation provisions and skills for
warking with children with various disabilitics tn Special and inclusive sertings.
d. Enhance knowledge and skills for professional development.
[IL. NOCMENCLATURE |
Nomenclature of B, Ed, Special Education courses should be as per UGC notification

of Zﬂﬂ? and 2014 and the new nomenclature of this course wil[ be B.Ed.Special
Education (Mental Retardation).

IV.ELIGIBILITY

Cundidatesj with at least 50% marks cither in Bachelor Depree and /or in

Master chrcc: In Science/ Social Sciences/ Flumanities, Bachelar in Engineering of
TE;hﬂﬂhﬁ',}' with specialization in Scicnee and Mathematics with 55% marks or any
other Qualification equivalent there to, are cligible for admission to th
ey o L 0 the programme,

| Reservation of seats for SC/ST/ORC and PWD will be as per existing
Rajasthan Govt. /Central Govt, fUniversity rules.
V1. ADMISSION PROCEDURE FOR B. ED.

_ Admission shall be made on merit on the basis of marks obtained in the
qualifying Examination and / or in the cnirance examination or any ather seleclion
pracess as per policy of the State Government/ and the University.

VIL. DURATION AND WORKING DAYS

The Course/programme will be of two academic years, which can be completed ina

maximum of three academic years from the date of admission to this progromme,

Working Days '
@ There shall be at least Two Hundred Working Days each year exclusive
of the period of examination and admission.

L [nstitution shall work for a minimum of thirty six hours n week, during
which physical presence in the institution of ail the teachers and student
teachers is necessary to ensure their availability for advice, puidance,
dinlogue and consultation as and when needed.

& The minimum altendance of student-teachers shall have to be 80% forall
course work and practicum, and 90% for school internship.
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VII. PROGRAMME PATTERN

The university has developed progranune en annual basis-and proposed 2000 marks

in view of disability specific specinlization as per RCI guidelines.

XIX. PASSING MINIMUM

Minimum 50 % marks are essential in all courses for passing in the programme

{Grace Marks as per University norms).

X.NATURE OF EVALUATION

Internal & External as per MDS University norms:

XL FACULTY-STUDENT RATIO

RCI recommends the facully-stedent ratio in the area of B.Ed. Special Education as

| :10. Considering the infrastructural facilitics nceded for Special Education and based

on the tasks such as supervising proclicum, a8 maximum of 25 students may be

admilted for the B.Ed.Special Education programme of 2015-17.

AL CERTIFICATION AS AREGISTERED PROFESSIONAL

(L is mandatory as per Scclion 13 of RCI Act for eveny teacher ol special education w
oblain 1 “Registered Professional Certificate”™ from the Rehabilitution Council of
[ndin to work in the ficld of special education in India.

The snecessfrd stdents will be regisiered as Special Leucaror (Professionaly, The
fraining Iustitution/organization showld ensure that all passed ont students are
registeredwith the Conncil,

{As continuous professional growth is necessary far the renewal of the certificate, the
leachers as well as educators in special education should underga in=service programme
periadically Lo update their professional knowledpe. Amendmenis, il any, to the
regulations of the course will be made periodically by the Rehabililation Council of
India. Any deviation from the above regulations should have the prior approval ol the
Rehabilitation Council ol India.)

XIII. AWARD OF DEGREE

The MDS Universitics will award degree in Bachelor of Education- Special Education
(Mentaf Retardarion).

While issuing degree certifiente, the Universities wil] clearly spcll oul the
area o specialization and will menlion as a slatement that {he passed out cun teach in
all sellings and other disabilities {cross disabililics).

XIV. PRACTICING SCHOOQLS

special & Inclusive Schoal - Own Special School 7 MoU with Special & Inclusive
Schoals, preferably up 1o secondary school fevel rccopnised by State Government lor
the main disabilily area and permission to carry out practical in other disability,
Speciat Schools for ASD and LD is nol an cssential condition. With a precaution that
sludents with disability should not be oversiressed. Inslitutions offering more than
one programme in Special Education must have own Special School and Mol with
other Special/inclusive School for school engogement und ficld experience.

XV, Engagement with the Ficld and School Experience

The B.Ed. Specinl Educatien curriculum shatl provide for sustained interaction with
the child, school and community in varied scitings for establishing close connections
between different curricular areas and making teacher-trainee understand her/his role
and [unction.

In the first year, there shall be work on the field amounting to n minimum of 4
weeks, spread over several days throughout the year, This will include minimum of
one weck of school engagement and three weeks of other practical work/engagements.
Inthe second year, there shall be a minimum of 16 weeks of engagement with the field
of which minimum ol 15 weeks arc For schoal internship and one week is for ether
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field engagemenis. Thus a minimum of 20 weeks {4+16) shall be aliocated over the
lwo vears for tasks. assignments as per the courses and school inlernship in the (ield,
undcr the broud curricular areas of Practical related 1o Disubility and TField Eppagemen.
n) Tasks and assignments that run through (he course
These lasks and projects would help in substantiating perspectives and thearetical
Irameworks studied in a teacher education classroom wilh [ield based EXperiences.
The 1asks and projects may include collaborative parincrship with the schools (or
developing CCE practices. creative ways of lracking learners™ propress. forums for
professional development of in-service school lcachers, dialoguing with the School
Managemenl Committee, parents and the community, The community based
engagenient may alse be related 10 the pedagogical subjects and/ar concerns and
challenges arising out of specinl needs of children.
b) Schoal Internship/Atnchment
While Firsty car prepares grounds for going ta education sewwings and wleracting and
working with children including children with disabilities: the second year would
offer intensive engagement with the sehool in the form of Schooi Internship,
During the Internship. swudent-teachers shall work as aregular leacher! special 1eacher!
special educator and participate in all the school activilies, including planning, teaching
and assessment, interacting with school 1eachers. parents. community members. ather
supporl personnel and children including children with special needs specific te the
arcas ol specialization being offered by the student teacher.
Before teaching in a classroom, the student-reachers will observe the school and s
classrcoms for a weck, (o understand the school in totality, its philosophy and aims.
organisalion and management® the life af a teacher; needs of the physical. menial.
cmational develepment of children: aspeets ol curriculum and its iransaction: quality,
transaction. and assessment of teaching-learning.
School Internship shall be designed to lead (o the development of a broad repertoire
of perspeclives, professional Capacitics, tcacher dispositions. sensibilitics and skills.
Student teachers shall be equipped to eater 10 diverse nceds ol learners in schools.
Student-teachers are 1o be aclively engaged in teaching at Lwo levels. namely, upper
primary and secondary.
Internship in schools is to be danc for o minimum duration of |3 weeks. This should
include observing a repular classroom with a rcgular teacher and would also include
peer observations. teacher observalions and observatians of interns’ [cssons by faculiy
besides other seltings. _
It is important that the student-teachers consolidate and reflect on their leaching
experience curing and afier the school internship, Therefore, along with wriling reflective
journals during the internship programime. there shail be space for exiended discussions
and presentations on differant aspects of the teaching experience after the internship.
I"or each student-teacher, imernship should be conducted preferably in anc school for
Ihe entire |5 weeks. However, Lo understand the dynamics of teaching at elementary
and secondary levels, this period can be divided inte two blocks: this will alse be
impacled by the type of scheools (Special and Inclusive) being available.
Internship should not be reduced to the ‘delivery’ of a certain number of lesson plans
but should aim for meaningful and holistic cngagement with leamers and the school.
[nternship will involve spending maximum time in school for praclice teaching
performing all lasks of 2 special teacher/ specral educator and also being teacher for
the school subjects opted as pari of pedapogical courscs: setting will be o mix of
special school, inclusive school and resource and home-based teaching and support as
may be rcquired by the special needs of students.
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XVI. PROGRAMME STRUCTURE

STRUCTUREFOR2 Y EARS
Code Area Courses
A THEORY: Core courses 5
3 THIEORY: Cross Disability & tnelusive Education 6
courses including optional courses)
& THEORY: Disabilitv Specialisation Courses 3
D THEQRY: l;'Il|'lunEi£j;..'_Pl't}tb55fﬂnH] Capacilics (EPC)/ 3
Professionul Development Conrses
I Mractical related o disability 2
I icld Engawenient /Schon Inlemship 3
Tolal 24

Each theory course (A, B, C. D} wiil have up 1o 5 units, ach practical course (£ |
and 122) will have 4 units. Lach licld Engngumunu’imcrnship (Fl, F2 and 133 will
have 2 unils. Al courses as specilied in (he struclure include lecture, Urtorials as
contact hours besides assignment, Geld work including observation, seminar
workshop and pructicum relating to the concerned course,

AREA A: CORE COURSES

Al Human Growth & Development

A2 Contemporary India and Ed ucation

A3 Learn Ing, Teach i_ng_nnd Assessment

A4 Pedagogy of Teaching (Special Reference 1o Disability) Any one

PART | : Science (Special Reference to Disability)

PART 1I: Mathematics (Special Reference ta Disability)

PART II1: Social Studjes (Special Reference to Disability)

A5 Pedagogy of Teaching (S ¢cial Reference ta Disabilit ) Any onc

PART IV: Hindi / Regional Language (Special Relerence to Disabilily)
PART V: English (Speciai Reference 1o Disability) ]

AREAB: CROSS DISABILITY ANDINCLUSION
Note:

I All sludent-teachers wil] be learning about all disabiljties {theary. practica)
as well as field engagement) and specialization in any one disability

other than selected JorArea C.

Instilutions/organizations oflering B.Ed. Special Education arc expected

o decide other than specialization area out of M.

3. Incase of student-teachers with disabifity: the choice of two opifonal
courses fron B-10 or B-11 can be on case to case basis (e.g. Studeni-

teachers with MK may opr for Ay one caurse that are appropriate for
thew fron1 810 & Bri)

IJ

[36 Inclusive Education

B7 Introduction 1o Sensory Disabiljties (Wi, HI, Dcaf-Blind)

B8 [ntroduction to Neuro Devclopmental Disabilitics (LD, MR(ID), ASD)
Bo intraduction to Locomotar & Multiple Disabilities { CP, MD)

BI0 Skill Based Optional Course (Cross Disability and Inclusion)

Bll Skill Based Optional Course (Disability Specialization)
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R Skitl-based Optional Course (Cross Disab Hitv and Inclusion) ANY ONE

A

| Guidanceand Counselling

B

| Applied Behavioural Analysis

Bi1: Skill-based Optional Course (Disability Specialization) ANY ONE

A Managemenl of Learning Disability

3 Vocational Rehabilitation & Transition to Job Placement
AREA C: DISABILITY SPECIALIZATION COURSES

Cl2 Assessment and [dentification of Needs

C13 Curricnlum Designing. Adaplation and Evaluation

Cld [ntervention and Teaching Stratepres

Cl5 Technolopy and Disability

Cl6 Psycho Sociat and Family [ssues

AREA D: ENHANCEMENT OF PROFESSIONAL CAPACITIES {EPC)

(Wherever applicable specific reference 1o disability will be focused)

DL7 Rcuding and Reflecting on Texis
DY Drama and Art in Education
D 19 | Basic Research & Basic Statistic
AREAE: PRACTICALRELATED TO DISABILITY
El. |Cross disabitity and inclusion (Part of Arca B)
L2,

Disability 5pﬂ|:iﬂ|iz.:1tiun (Part ol Area )

AREA F: FIELD ENGAGEMENT/ SCHOOLATTACHMENT/ INTERNSHIP

1. Main disability special school {Related (o Area C)
12, Orther disability special school {Related 10 Arca B)
3. Inclusive school (Relaled 10 Arca B & C)

-_———— — - -
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I YEAR |
TEACHING SCHEME & CONTACT HOURS B.Ed.-I Year
Instructional E Dura-
time in ol =1 _ |tion
Courses | Nomenclature of the Course poriods g E g of
Par | per | 2 | 2 Exam
Woek | Year (Hra.}
Al Human Growth & Development & 168 | 80 | 20 [100] 3
A2 Contemporary India and Educalion b 16880 120 (100D 3
A Learning, Teaching and Assvssmienl G IGR| R0 |20 100 3

Course § and 9 {any two af the following. A candidare has © opt {or Iwo pedagogy courses ene from
padapugey course 8 and the other (om pedagogy course 9 excluding iliat opred in pedapoyy course 8)

Al Pedagogy of School Subjects (ANY ONE | 6 LGB B0 |20 |100] 3
[rom Part | e Part V)
AS Pedagogy of School Subjects (ANY ONE | ¢ I6B| 80 |20 |100| 3
from Mart 1 Lo Parl V)
B Inclusive Education 44 |30 |20 | 50
B7 Introduction o Sensory Disabilitics (V1 84 | 30 |20 | 50 2
M1, 12eal-blind)
3 Introduction to Nenuro Developmenta) | 2 B4 130 |20 | 50 .
Disabilities (L.D, I MR, ASD)
139 introductlion to Locomolor & Mauliple| 2 84 | 30 20| 50 2
Disabilities {Deafl- Blind, CP, MD)
C12 | Assessmenl and ldenlification of Needs| 6 [ 168[ 80 [20 [100] 3
Cl13 Curriculum Besigning. Adaptation and 168| 80 |20 |104] 3
Evaluation
El & E2
(El- Duration, selling and  deseription as
"ractical:] per the puideline given below in the
Cross  (lable {Arca E]1 & Arca E2)
Disability
and
Inclusion
& E2- - - - |S0+5] 100
Proctical: 0
[hsabilily
speciali
zation)
Tolal 50 1514680 132001000
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E 2: Disability Specialisation Hours: 45 Marks: 50
I Sl | Tasks for the Studeni-| Disability | Educalional | Hrs
L. 1: Cross disability & inclusion Hours: 60 Marks: 50 No. |teachers "Focus Sctling {45){ Deseriptinn
Disabilitly Educalional Tasks for Description and 1.1 |IEP [D Special Schoof] 20 Develop [EP lor !
Forus Seiling Irs (60) the Student- Marks allocated Student with 1D at
tzachers (il any) '- Primary level (10
ID Spccial school of (40 hrs | Classroom Observation,| Mininwm: 10 : NATES)
PwiD Assessment and 1EP sc¢haol Periods | 1.2 |o. Micro tenching & General Institlule 05 |5 lessons
| simulated teaching on {Dermonstration of
a. ECSE, ! selected skills Micro teaching
Skills
b. Pre-Primary - Develop IEP for |
student with 1D at l 1.3 {Macro Tenching General Gencral 10|10 lessons
c. Primary ECSE and Pre- A. Lesson planning and {5 in cach Subjcen}
’ Primary level ? Teaching for subjects (Two marks lor cach
d. Secondary (10 marks) ' sclected . period =20 marks)
e, Mrevocalional | g. Langimpes
' 5. Non Languapes
Hl, VI, LV | Minimum 3 5 hrs | Classroom Observation { Minimum 30 , :
CP, ASD or| Special schools and Reporl colinal Poriaile : 0. [.esson planning and | General General 13 |10 lessons B
Multiple: | for MI, VI, LV (5 Hrs | Teaching Jocussing on (5 1n cach Subject)
Disabilitics | CP, Autism or cach in | adaptation, cvaluation (Two marks for ¢ach
Multiple : cach ' period =20 marks)
16 schoo! Periods | a. Longuages
in cach Special | b. Non Lanpuapes
_ disabilit school {Two mark
Disabilities . for cach period Note: Schedule for practical for E-2 shall be included in the time table (minimm
=20 marks) : eleven working days may be allocated). Skill for micro teaching shatl be setected with
Y) reference to Major Disabifity
Any Inclusive Schoel {5 hirs | Classraom Observation | Minimum 10 | Engagement with ficld as part ol courses indicated below
and school Perinds
Dispbility | available in the Report (Two marks [or i S.No. Tas!c for the Student-teachers Course Place
neighbourhood each period =20 3 Assgnmcnlr‘]‘r_u‘im:l Al [nstitule
: marks) 2 | Assignment / Projccl : A2 Institule
3 | Assignmenl / Project / Presentation | A3 Institule
. 4 | Assignment / Projecl / B6 Institute
: : : . . _ Presentation
done ”micél:i:::; ﬁ;‘eijﬂﬂwﬂf Jor E-I shall be inciuded in the time table ften working : 5 Assessment & [denl) Tiealion CIZ(All Camp/Climic/ School,
- i ol Needs disabilities}| etc. for minimum of
. - : fifleen hours
Qbservations as mentioned are essential. However. if schools for other 6 | Assignment/ Project/ Cl13 Institute/ Special/
disabiliiy are not available in the neardy area, the same may be interpreted as :: Presentation _ Inclusive School
vbservation at Inclusive schaol/ education/ services being provided in the Resonrce | 7 | Assignment / Project / Ad/AS
roonV/ f{ome based education or vice versa with other disability, Presentation

* Instructional period 28 weeks per year and Prﬂ-inlnrnéhip for 4 weeks.
“* Enhancing Professional Compelencics (EPC)-
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In lirst ycar, Scheaol internship will be of four weeks. Out of which, initial
six days will be for general observation of the ongoing school activitics and
ctassraom teaching of the student- teachers. .

There will be two criticism lessons (one in each pedagogy subject) for Lhe
progressive assesstent of the student-leacher,

The steden(-teacher will have to do ar Action Research or Survey or a Case

Sludy {Any onc} as assigned by Lhe concerned supervisor and will submit
the report. ’

To undersland the local resources, people & community, VEC/SMC/PTA/
MTA meetings, an gpen air session of two days’ will be canducted.
Co-curricular & Extra-curricular activities musl be spread all lhrough the
vear which should also include special days’ celebration.

Individual appraisal of the student-teachers will be done by the supervisor
through a pertlolic on some set criteria about their vear-long activities,
individual attributes & personal qualities like discipline, honesty, dedication,

“commitment, clc.,
Rules: Examinations and Results First Year

There will be 11 papers in firsl year. The University will conduel the
examinations {or all the 07 papers of three hours’ duration and two hours’
for paper B6, B7, B & B9, _

Il is mandatory for any sludent lo altain 90% aitendance in intermship
programine, failing which they will be declared fail in first year.
Candidates will have 1o obtain 40% marks in theory & practicum separnicly.
Fora pass, 2 candidate wil} have 10 obtain minimum 40 marks in the courses/
papers carrying 100 marks and minimum 20 marks in the coursesfpapers af
30 marks respectively, '

There shall be one summative 1est of 10 marks & candidates will conduct
praclicum/[ield work and submit report of (wo activitics in each course/
paper carrying 3 marks for each aclivity, Out ol 2¢ internal marks a candidute
will have to get a minimum of 8 marks for a pass. I a candidate fails in o
or less than two subjects, s/he will be promoled 1o 11 year but it will be
compulsory [or her/him to reappear in 1he internal activities & Exlcrna)
Examinalion of the same course/paper next year.

A Candidate {ailing in more than two exiernal papers will be declared fail

and has to underiake entire cxamination in the subscquent year. Howeverng

her/his internal marks can be carry-forwarded.

Candidates failing in two or less than two papers of intemal will be allowed
a promation mn sccond year, provided 1hal they reappear in them a1 later
stages. However, any candidale can get this bencfit of promotion in a
maximum of two papers inlemals & cxternals combined together.

There will be two pedagogy papers with an intemal weightage of 20 morks,
The External Assessment of both the papers will be done externally at thre
University level for 30 marks. For o pass in pedogogy papers candidate will
have 1o obtain 8 marks in internal & 12 marks in external seperately.
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ILYEAR
TEACHING SCHEME & CONTACT HOURS B.Ed.-1I Year
Instructionai _ o Dura.
timo in Pit= | _ |ton
Courses | Nomenclature of the Course ‘pariods g % E E:' |
Per | Par | 2 | — am
Weok | Year* {Hrs.}
Bi0 Skill based Qptional Course (Cross 4 6d |30 20|50 2
disabilily and inclusion} ANY ONE | '
BI1 | Skill bused Optionsl Course 4 64 [30J20 50| 2
{specializalion disability) ANY ONE {
C14 Educationel Intervention and 8 128|8G |20 |100] 3.
Teaching Stralcgics
Cl5 Technoiopy and Disability 8 1281 8C 120100 3
Cl& *sycho Sociol and Family Issues 4 64 [30 (2D | S0 2
D17 Reading and Rellecting on Texts (EPC) | 2 3213012050 2
DI8 Performing And Visual Ans (LEPC) 2 32 13¢ (20|50 | 2
DIe Basic Rescarch & Basic Simistic (EPCY' | 2 32 130 |20 |50 2
El & E2 | Duration, setting ond <descriplion as
{El- per the puidchne given below in 1he
Practical! | table {Arca E1& Arca E2)
Cross
Disability
& Inclus
ion &
E2- 100100200
Praclical:
Disability
specializ
ation) ;
Intern~ | 1. Main disability spccial school 30 |20 50
ship (Ft) | (Related to Arca C)
[ntern- | 2.0Llher disability specinl school A0 120 50
ship (F2)
[ntern- | 3.Inclusive school 30 20} 50
ship {F3)
[Final Lesson 1900] - |100
Vivea Voce Examination 301 -1 50
Tolal 34 | s544|s40)660]1000
Grand Total of B.Ed. 1st and Und year 1000+1G00 2000
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E I: Cross disability & inclusion Hours: 20 Marks: 100 E 2: Disability Specialisation Hours: 120 Marks: 100
51. | Tasks for the S{udent- Disability | Educational |Hrs|Neo. of Lesson 51, | Tasks for the Disability Edur:'alinnal 1irs o
No. | tenchers Fidie Sclling No.|Student teachers |Focus Sciling Dr:sr:rlplu‘m
L1 | Classroem Observation | Other than | Special schools| 05 [ Observation of all LT HEP D Specinl School |30 hrs| Develop 1P for ]
ID [or other subjects nl student with 1D al
disabilitics different level, Sccondary/Pre
minimum 10§ Vocational Level
scliool Periods {40 marks}
(10 marks) -t :
Any Disa- | Inclusive ﬂﬁ Qbservation of all {2318 Lestoncplanaing [}D Resourte-ROam/) 40:hts |07 1essons ¢ marks
bility Schools subjeel at different , apd exegution on Inctusive school for cach lesson =20
level, minimum 10 i ditterent tevels for | marks}
school Periods -F;H subjects
: _ LI marks) b. Lesson planning | 1D Resource 30 hrs| 10 lessons {2 marks
1.2 |a. Lesson planning and | Any Disa- | Special schools| 30 [ 10 lessens . i e ‘ b 35
execution on different | bility Other | for other (5 Language & Andiexceulionson Rooninclisive i
then ID 5 Non-language) diffcrent tevels for schoal marks)
2 marks Jor each sclecled subjects
l»-:'_.fr.jls for sclected disabilities/ lessan =20 marks a. Langunpes
;"I:J:z:uu : Fu.r.luurcc Room b. Non languages
. L EC nclusive 30 [ 1O lessons —
: 1D Repular School |10 hrs| 1O marks
b. Non Languages Sehools (5 L giings & 1.3 | Schoo! Scasitisation g
' 5 Non-language) on Disabilitics for
2 marks for each rcgular staff, Peer
lesson =20 marks . group and Parcnis
L3 ? ]"d""d"”"?qff Teaching { Any Disa- | Special schoals) 25 [ 10 lessons 1.4 | Observation of Muojor | Institute/ Clinic |10 hrs| Depending on the
FSSgS omigh crenl bility Other f for other ( Lanpusge; & SUPpOLt services Disability specinlization (10
ievels [or selecled than 1D disabilities 5 Nan-lenguage)
subyects 2 marks for each | marks)
a. Languages lesson =20 nia{ks . :
b. Non Languages Engagement with field as part of course as indicated below:
b. [ndividualised Any Disa- | Resource Room)] 25 |10 lessons
Teaching lessons bility Other | /Inclusive 5 Languape & Si. No. | Task for the Student-teachers Course | Place
( puag
2. Languages than 1D} { Schools 3 Non-language) I Assignment / Project / Presentation Bl10 Institute
o > marks for cach | 2 Assipnment / Project / Presentation B11 Institute / schoot
_Ton Languages lesson =20 marks 3 Assipnment / Project / Preseniation | Cl4 Institute
: 4 Assignmént / Project / Presentation Cis Institute
¥ Note: Practical timing shall be included in time table (minimum of four week} 5 Assignment / Project / Presentation Cl6 Institule
- Dbserw.tnans as mentioned are essenrial. However, if schools for other disability are | & Assignment / Project / Presentation DI7 [nstitute/ schoo!
nof m"f"‘{ﬂbfe in the nearby area, the same may be interpreted as observation at. 7 Assignment / Project / Presentation D18 Institute/ school
i}l. Inclusive E{!I‘ffﬂﬂ.’f education/services being provided in the resource room/ home 8 Assignmenl / Project / Presentation D19 Inslitule / school
A based education or vice versa with other disability l
&
i
i
i
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F1: Main Disability Special Schoo! Hours: 120 Marks: 50
il. Tasks for the Student- DlSBh!llt}' Set up No. of Lc;suns
0.| teachers Focus
t Classmﬂm-Teacﬁing D Special schools | Minimum 25
for ID lessons
Across all closs levels and (2 Personal/ Social,
Curricular Domains 10 - Functional
Class Levels | Academics,
a. ECSE, : 3=-Occupational,
b. Pre-Primary 5= Recreational)

. Primary
. Secondary

8, Prevocational

Note: Minimum of four weeks shotdd be all ocated for School attachment/ hiernsh in

and reflected in the time table and should cover Tasks specified wnder F! with
sufficiens time for teachiing to acquire competence 1o deal witl; students with 1D
across different severity/ class levels and Curricnlar domains for whole elgss.
Certificatg from School Head/In charge regarding the performance of the student
trainee placed should be submitted in the Jormat given by the college,

F 2: Other Disability Special School Hours: 18 Marks: 50

SI. [Tasks for the Disability

t
No. | Student teachers |Focus Set up Neo. of Lessons

I IClassroom Teaching | Any Disability ﬂpccial schools for | Minimum 25

Other than ID umcrdisabilitics_ Lessons

F 3: Inclusive School

Hours: 120 Marks: 5S¢

SI. |Tasks for the Disability

, Set 3
No. { Student teachers [Focus ehup Na. of Lessons

g e o L AT
AL e Eebrie, 2 aar - -
aele w1l =a =t
1] - =
o -

I [Classroom Teaching | Any Disability | Inclusive School | Minintum 25
Other than 1D Lessons

Minimium of four weeks should be allocaied Jor School attachment/ Internship and
reflected in the time table and should cover Tasks specified under E.1, F-2 and F-3
with sufficient time for teaching to acquire Pedagogical competence to deal with
school subjects chosen and related activities Jor whole class as well as children with
disabilities in different education seitings. A suggestive framework is given below:

- e —— . - -
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It may be noted:

I.  Qbservativns and Lessons should be on Pring ary and Secondary level
of classes in all three arcas, i.e., Disability Specialisation, Qther
disability and in Special and Inclusive § etings.

2. Practical are focused on school sithject rewching, Every student is
expected to opt for and teach any nvo schaol stthject as offered by the
Institution/ University.

J. Practicat in Qther disability shouwld be Jor ether than disabifity
specialisation.

4 Practical in Inclusive settings should be preferably with various
disahilities.

* Instiucttonal period 16 weeks per year and internship for 16 weeks,
Insecond year, 1he Lotal interpship progriomme will be spread in duration of
16 weeks, This rigorous inwernship in surroundine schools will enable he
student-tcacher 10 perform betier as u weacher. Not more then 13 students
should be allowed Lo deliver lessons i a schaol,

During internship programime the studeni-teacher will ensure that they vt
i leaching exposure of primany. upper primary and secondary level preferibls,
Jhe student teacher will prepare a projeet report on the various aspects ol
the school on some set eriteria where internship will be performed.
The student teacher will deliver acleast 5 1CT based lessons while doing the
tnternship,
Co-curricular & Extra-curricular activilics (in college) must he spread all
through the year which should also include special days’ celebration.
Co-curricular & Exira-curricular aclivitics {in Scheol) must be spread all
lhrough the intemship program which should also include special davy’
celebration
Individual appraisal ol the student-teachers will be done on some set eriteria
aboul their year-long activilies, individual auributes & personal gualitics
like discipline, honesty. dedicalion, commitment ete,
Each candidate should be prepared te teach two lessons (One in cach subject)
at the final Practical Examination. However, the candidates will deliver o
fesson (in the subject of their choice) for Minal practical out of the prepared
twa lessons. The external examiner may pick up at least 10% of the candidate
to deliver Lwo lessons (if required).
Lessons to be assessed by the Board of Examination consisting of’
{2) One external examiner from specialization area,
(b} One internal examiner, Principal of the Colicge and -
(¢} The Marks will be awarded out of 130.
I-inal iesson 100
Yivavoce 50,

Examinations & Results - Second Year

There will be 8 papers in second year, The university will condugt 1he
cxaminations lor 2 papers of three hours duration. Three EPC o optional
and C-16 papers will be of 2 hours duralion.

Internship activities in Second year for one week will include co-curricular
aclivities and internal appraisal. During the 15 wecks ol Internship a student
teacher will have to perform teaching as per the guidelines givenin FI, 172
and I'3. All the above said aclivitics will be compulsory for students. [Failing
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1o attend /perform anyane of the above-said activities shall result into a
failurc in Second vear.

il is mandatory for any student to atlain 90% attendance o internship
programme. lailing swhich they will be declared il in Second year.
Candidales will bave to oblain 40% marks in (heory & practicum separaiely.
In the papers carrying 100 marks, candidates will have to eblain minimum
40 marks [or a pass,

There will be summative test of 10 marks & candidales will conduct
practicum/licld work and submit report of 2 aclivities in cach paper carrying
5 marks [or cach activity. Qut of 20 intemal marks a candidate will have Lo
gel a minunum of 8 marks to pass,

[[a candidale fails in 1wo or tess than 1wo subjects, s/he has Lo re-appear for
those papers n snbsequent year. However. (neir internal marks can he
carry-lforwvardedl.

A cundidate will have to obtain 40% marks separately in the tinal lesson.
Candidaies lailing in the fina} lesson will be declared fail in sccond year.
However, as an Ex-studenl, they can carry-fornwvard their all other marks.

General Rules

-2

Candidates can apply for re-cvaluation in any of the theory papers as per
rules stipulated by the University for B.Ed. Special Education {MR} degree.
Changes in statules/ordinances/rules/regulations/syllabi and books may from
Lime to time de made by amendment or remaking and a candidate shall,
except 1n so far as Lhe university determines otherwise, comply with any
change Lhat applies to years he/she has not completed at the time of change.
Tenching Subjects means a subjecLoffered by a candidate at his Bachelor’s
or Masler’s Degree examinalion either as a compulsory subjecl or as an
optional subjecl or a subsidiary subjecl provided that the candidate studied
it for at least (wo years and took university examinalion ¢ach year but shalil
nol include such subject as were studied by him only for a part of Bachelor s
degree course, |

Time allocation : I instituics opl for five-days-week, cach period will be of
one hour{or as suils 1o time Lable) and if instilutes opt for Six-days-week,
each period will be of 45 minuies {or as suils (0 lime table).

1[I Examination

l.

2

There shall be a University examination at the end of cach year as per defails
ol the scheme of examination.

A candidate will be permitted to appear in the annuoal ¢xamination only iFshe/
he bas pursued a regular course of study and has at least 0% attendance in all

course work and practicumn classes and 90% attendance in School Inlernship.-

Candidates. who represent their instilute/university/slate/nation in recognized
sporis/games/culiural/literary/NCC/NSS activities, will get eredit of attendance
for that period. This will be allowed on production of a certilicate [rom the
cencerned organizing authority and on the basis of the recommendations of
the Head of the Inslitute,

The minimum pass marks in cach year examnination shall be 40% for each
theory paper and Practicum and 50% [or leamning 1o [unclion as a teacher
(School Internship) separately. Candidate will have o pass cach exiemal
paper and internal separately.

A candidale who fails only in one course/paper in the cxamination of Firsl year
of Lhe B.Ed. Special Education Programme will be eligible 1o lake tie examination
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in that part of the course/paper Extlernal / Internal as the case may be. in which
she/he [ails along with the Second year cxaminultion.

A candidate who [ails enly in one course/paper in examination of the Second
year of the B.Ld, Special Educalion programme will be allowed 1o Appear as an
ex-sludent in thal part of the course/paper in which she/he (ails at the
subsequent annual examination,

In case u candidale fatls in learning to function as u teacher (School Internship),
she/he will have 1o undergo the [ull year of the coursc of study as a regular
sludent in the subsequent year.

A candidale will be given a maximum of three chances (o pass Lhe examination
tn any year ol the Programme. [f'she/he does not pass (he * examination even
alter three chances she/he will not be cligible for B.Ed. Special Education
degree,

Divigion will be awarded 1o the successiu! candidates at the end of Second
year exannnation on the basis of cumulative 1otil of marks obtained in the (wa
years olthe Programme in all the courses/papers includinp Leaming to function
as a leacher (School Internship),

IY Awazard ol Division

I,

[

Successlul candidates will be awarded division on the basis ol the aggregate
marks of all the Core Courscs. Pedapopy Courses and Courses on
Developing Teacher Sensibilitics as per the (ollowing:

First division 60% and above - -
Second division 50% and above but less than 60%
Third division 4% and above but less than 50%
Candidates can apply for Re-cvaluvation in any of the theory courses as
per rules stipulated by the University for B.Ed. depree. Changes in
Statutes/ Ordinances/ Rules/ Regulations/ Syllabi and boaks may from
time to time be made by amendment or remaking and a candidate shall,
cxcept in 5o far as the University determines otherwise, comply with any

change that applies to ycars she/he has not completed a1 the time of
¢change.

Notes -

There shall be a university examinalion at the end ol cach year as per delails
of the scheme of examination.

Candidates, who represent their institute/universitv/stale/nalion in
recognized sports/games/cultural/literary aclivities, will get credit of
nilendance for that period; this will be allowed on production of a certificate
[rom the concerned organizing authority and on the basis of the
rccommendations of the head of the insiijute,

The minimum pass marks in cach year examination shall be 40% ot each
theory paper and practicum and 50% for intemship in teaching separalely,
A candidate who fails only in one subject in [irst year of the course will be
cligible to lake the examination in thal pan of the subject (theory paper/
practicum) as (he case may be, in which he/she fails along with the nex|
semester.

A candidate who fails only in one subject in second year of the course will
be allowed to appear as an ex-student in that part of the subject in which het
she Jails at the subsequent examination, .

In case atandidate fails in pre-intemship/internship in teaching, he/she wili
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have to undergo the full year of the course of study as a regular student in
the subsequent year.

7. A candidate will be.given a maximum of bwo chances Lo pass Lhe examination
in any year of the course. |1 he/she does not pass the examination even afler
{wo chances he/she will not be eligible for B.I2d. Special Educalion degree,

% Candidates can apply lar re-cvaluation in any of the theory papers as per
rules stipulated by (he Universi ly far B.Ed. Special Education degree.
Changesin stalutesfordinances/rules/regulations/syllabi and books may [rom
lime to time be made by amendment or remaking and a candidate shall,
except in so far as the university determines otherwise, comply with any
change that applics to years he/she has not compleled al the time of change.

¢ Teaching Subjects means a subject offered hy a candidate at his Bachelor's
or Master’s Degree examination cither as a compulsory subject or us an
optional subject or a subsidiary subject provided that the candidate studied
it Tor at least tw'o y ears and taok university examination cach vear but shail
not include such subjcel as were studied by him only for a part ol Bachelor's
degree Special Education course.

V. Evaluation

Rules & Regulations

Scheme of Examination

The examination for the degree of Bachetor of Spccial Education shall be held in

Theory and practice of teaching.

Course/Paper-wise scheme of examination: Theory

Counrses/Fapers with External weighi-age of 80 Marks (3 hours duration)

1. One essay type (with a word limit of 400 words) guestion will be set from
each unit carrying 16 marks, There will be an internal choice of altempting
(w0 questions of shart answer type (with a word 1imit of 150 words) fromt
the same unit. Each short answer type question will carry 8 marks.

il Courses/Papers 1 1o 19 (Al,A2,A3,A4,A5, B6, B7, B8, B9, BID, BI!.
C12, Cl13, Cl4, ClI5, Ci6, D17, DIS, D19).

fmternal weight-age of 20 will be divided as under:
Assessment in the papers with intemnal welghl-age of 20 marks will be divided in 4
parts,

i) Summative test {10 Marks)

There will be a provision of practicom/[ield work in ¢ach paper with 10 macks
weightage. Out of the suggested Practicumy/Tield work, it will be compulsery Lo
aiempl atleas! two aclivitics ensuring thai a minimum of two units have been

covered in the same. Students have to maintain a record/portiolio et¢. as per the

. nature of related activity. 10 Marks will be bilurcated - 50 percent for condueied
activities and 50 percent for documentation of conducted activities.

i) Assessment in the papers with internal weight-age of 20 marks
(Pedagogy Courses) will be divided in 2 parls.
1) Only ene summative 1est will be conducted for 10 marks & (he rest 10

murks will be awarded for parlicipating & documenintion of the
practicum/lield work aciivities as suggesied
iv) Short answer Lype questions should aim at lesting knowledge of concepts,
lacts, defining, laws, principles, generalisation cic. and also lesting of
understanding of principles andconcepts. The answer to such question
shou!d not exceed 150 words,
v) The assessment of inlernship in leaching (including two criticism lesson)will
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be finalised by the Principal with the help of Iwo senior members of 1he
leaching stafT'and the marks awarded will be communicated 1o the university
hefore 1he commencement of the external examination cach year.

vi) [zs5ay lype queslions are (o aim at lesting ahility of critical thinking and
application of principles cic. taught in theory.

vii) The overall question paper will be sct keeping the following difficully
levels. Easy: 30% Average: 40% DiRicult: 30%.

Vi) Courses/Papers (EPC&Pedagagy) with External weight-age of 30 Marks
will be divided in 1wo pans A & 13 (2 hours duration)

Part-A
In part -A Three shorl answer lype questions (Answer limit 100 words)
will be set; one question from cach unit, Candidate will altemplt 2 questions
out ol three. Each question will earry 3 marks.

[art-B
There will be three essay type {with a word limit of 200 words) quesiions. one
Irom each vnit with an aliernative chaice. Each question will carry 8 marks.

PAPERS OF IPT YEAR
HUMANGROWTH & DEVELOPMENT
Course Code: A | Max. Marks : [00
Internal 20
Contact Hours: 60 External :80
Introduction

This course exposcs student-teachers to the study of child and human development in
order to pain a better understanding about variations and the influence of socio-
cultural-political realities on development, A critical undersianding of theoretical
perspectives of development would aid in their application in teaching learning process.
Through close observation of children in their natural environmenis the tcacher {rainec
would be able Io situale their theoretical knowledge within realislic frames. This'
coursc would also be able to equip them 1o reflect and critique the normative notions
ol childhood and adolescence.
Learning Qutcomes
After studying this course the student- teachers will be oble o
* explain the process of development with special focus on infancy,
chifdhood and adelescence.
* critically anafyze developmental variations am ong children.
*  comprehend adolescence as a period of transition and threshoid of aduithood,
* analyze different factors infliccncing child development.
Unit 1: Approaches to Human Development
[.1" Human development as a disciplinc from infancy to adufthood
I.2* Concepis and Principles of development
1.3 Developing Human- Stages (Prenalal development, Infancy, Childhood.
Adolescence, Adulthood)
Nalure vs Nurture
Domains {Physical, Sensory- perceptual, Cognitive, Socio-emotional,
Longuage & commuinication, Socia) rclationship)
Unit 2: Theoretical Approaches to Development _
2.1 Cognitive & Social- cognitive theories {Piaget, Vygoisky, Bruner, Bandura)
2.2 Psychosocial Theory (Erikson)

Ln L

L.
1.
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2,3 Psychoanalyne Theory (Freud)
2.4 Lcological Theory {B3ronlrenbrenncr)
2.5 Holistic Theory ol Development (Steiner)
Unit 3: The Early Years (Birth to Eight Years)
3.1 Prenatal development: Cenception, stages and influences on prenatal
development
3.2 Birth and Neonalal development: Sereening the newborn - APGAR Sceore,
Rellexes and responses, neuro-perceplual development
3.3. Milestones and variations in Development
3.4 Environmenlal faclors in[luencing early childhood development
3.5 Role ol play in cnhancing development
Unit 4: Early Adolescence {From nine years to cighteen years)
4.1 Ewmerging capabilitics across domains ol physical and social cmolional
4.2 LEmerging capabilitics across demains related Lo cognilion - melacognilion.
creativity, cthics '
4.3 Issues ralated (o pubertly
44 Gender and development
4.5 Influcnce of the environmenl (social. culteral, political) on the growing child
Unit 5: Transitions into Adulthood
3.1 Psychological well-being
5.2 Formation of idcntity and self-concept
5.3 Emerging rolcs and responsibitities
5.4 Lifle Skilts and independent living
5.5 Carcer Choices
Engngement with the field as part of course as indicated below
Hands on Expericnce
~  {bserve children in various scellings and identify milestones aclneved.
*  Seminar on human development
*  Writing Journal for reflection and case study
Supgested Readings
= DBerk, L. E. (2000). Human Development. Tata Mc.Graw Hill Company, New
York,
*  Brisbane. E. H. (2004}. The developing chitd. Mc.Graw [1]l, USA.,
= Caobb, N. }. (2001). The child infants, chitdren and adolescenis. Mavliclgd
Pubiishing Company, California.
= Hurlocl, E. B. {2005). Child growth and developmeni. Tala Mc.Graw Hill
Publishing Company, New York. :
Hurlocl, E. B. (2006). Developmental Psycholome- A life span approach. Talu
Mc.Graw Rill Publishing Company, New Delhi,
«  Mecce, ). S & Lcecles 1. L (Eds) (2010). Handbook of Research on Schoals,
Schooling and Human Development. New York: Routledge.
= Miual. 8. (2006). Child development- Experimental Psycholopy. Isha Books,
Delhi. :
= Nisha, M. (2006). Inlroduction to child development, Isha Books, Delhi.
. F:fpnlin, D. E., & Olds, S. W. (2005). Human development. Tata Mc.Graw Hill
Publishing Company, New York.
Santreck. J. W. (2006). Child Development, Tata Mc.Graw Hill Publishing
Company, New York,
«  Santrock. J. W. (2007). Adolescence. ,Tata Mc.Graw Hili Publishing Company,
New Delhi,
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CONTEMPORARY INDIAAND EDUCATION

Course Code: A2 Max. Marks : 100

Internal 20
Conilact Hours: 60 External ;80
Introduction

This course will enable student-teachers Lo explore cducation [rom philosophical and
sociological perspective and hands an experience ol engaging with diverse communities.
children and schools, 1t also traces the educational developments in the histerical
conlext leading to contemporary [ndia. The course also includes various commissions
and policics and issues and trends in the feld of education. special education and
mmclusive cducation.
Learning Qutcomes
Afler completing this course the studeni-teachers will be able to
* Laplain the history, natie and pracess and Phifosopin of educaiion
Analvse the rele of cducational svstem in the context of Madern Ethoy
< Undverstand the concept of diversity
«  Develop anwnderstanding of the trends, issues, and challenges faced by the
contemporary Indian Education in global contexi
Unit 1: Philesophical Foundations of Education
|.1 Education: Cencept, definition and scope
1.2 Agencies of Educalion: School, family, communily and media
|.3  Philosophic¢s ol Education; idealism, naturalism, pragmatism, existentialism,
humanism, constructivism and connectionism
l.4 Classical [ndian Perspectlive {Budhism. Jainism, Vedanta Darshan, Sankya
Darshan)
1.5 Indian Philosophers (Aurobindo, Gandhi, Tagore, Krishna Murthy)
Unit 2: Understarding Diversity
2.[ Concepl of Diversity
2.2 Types of Diversity: Gender, linguistic, cullural, socto-ecanomic and disability
2.3 Diversity in [earning and play
2.4 Addressing diverse learning necds
2.5 Diversity: Global Perspective
Unit 3: Contemporary Issues and Concerns
3.1 Umversalisation of School Education, Right to Education and Universal
Access
3.2 Issues of a) Universal cnrelment by Universal retention ¢) Universal learning
3.3 Issues of quality and equity: Physical, cconomic, sacial, cullural and
lingnistic, particularly w.r.t griel child, weaker seclions and disabled
3.4 Equal Educational Opportunily: (i} Mcaning of equality and constitutional
provistons {i1) Prevailing nature and forms ol inequality, including dominant
and minority groups and related issucs
3.5 Ine¢quality in Schooling: Public-private schools, rural-urban schools, single
teacher schools and ether forms of inequalities such as regular and dis(ance
¢cducation system
Unit 4: Education Commissions and Policy (School Education)
4.1 Constifutional provisicns on education that reflect National Ideals: Equality,
fiberty, secularismt, and social justice
4.2 National Commissions and Policies: Education Commission (1964), NPE
and POA (1986. 1992}, National Policy for Persons with Disabilities (2006)

—
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4.3 National Acts: RCl Act, 1992, PWD Acl, 1995, NT Acl. 1999, RTE Ac
(2009 & 2012).
4.4 Programmes and Schemes: [EDC (1974, 1983). SSA (2000, 201 L RMSA,
2009, [EDSS. 2009
4.5 Inlernational Conventions and Policies: Salamanca Declaration und
Framework, 1994: UNCRPD. 2006: MDG, 2015: INCHEON slratepies
Unit 5: Issues and Trends jn Lducalion
3.1 Chailenges of education from prescliool to secondary
3.2 Inclusive education ns a rights based mode|
5.3 Cumplcmcnlarily of inclusive and special schools
54 Lunpuage issues'in education
5.5 Communily panicipation and commumty based education
Some Suggested Activities on contemporary issucs
* Comparative swudy of difterent seltings
* Conllicts and social movements in India: Women, Dalit. Tribal and Disabled
*  Lducaiional debates and movements
*  Trstgeneration learners
*  Children with disabilities
* Inclusive education
*  RTE actin the context of disadvantaged
*  Linguistic and religious diversily
* Iuman rights. ninority righls
*  LEducational status of various Eroups
*  Special and inclusive schools
*  Analysis of contemporary debates
Essentinl Readinps

*  Guha, R, {2007). India alter Gandhi: The History of the World’s lLargest
Democracy. Macmillon: Delhi,

*  Naltional liducation Commission, {1%64-66). Ministry ol Education,
Government of India, New Delhi

* National Policy on Education. (1986 & 92). Ministry of Human Resource
Development Government of India, New Delhi.

" Rightio Education Aer. {2009). Ministry of Human Resaurce Development,
Government of India. New Delhi.

Suggested Readings

* Aggarwal. ), C, (1992), Development and Planning of Modemn Educalion: .
New Dethi Vikas Publishing House Pvt. Lid.

*Ain, L. C, (2010). Civil Disobedicnce, Book Review Literary Trust: New
Delhi. Seltect chaprers.

*Anand, S, P (1993).The Teacher & Education in Emerging Indian Society,
New Delhi: NCERT.

" Bhat B. D. (1996). Educational Dacuments in India, New Delhi: Arya Baok
Depol.

*  Bhatia, K. & Bhatia, B. (1997). The Philosophical and Sociological
Foundations, New Delhi Doaba House.

" Biswas A (1992). Edueation in India, Arya Book Depot. New Delhi

*  Biswas. A, & Apgarwal, I.C. {1992), Education in India, Arya Book Depat
New Dethi,

*  Chakravarty, S. (1987). Development Planping: The Indian Expericnce,
Oxford University press: New Delhi. |
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Chandra, B. (1997). Nationalism and Colonialism. Orient Longman:
Hyderabad. _
Choudhary, K.C., & Sachdeva, L. ([995). Total litercy by 2000: New Delhi:
IAE Associalion.

Deaton A, & Dreze, 1. (2008-2009). Poverty and [nequality in India in Raj
Kapila and Uma Kapiln (Ed.) in Indian Leonomy since Independence. Oxlord
University Press: New Delhi, |
Deshpande. S. (2004). Contemporary India: A Soctoiogical View. Penguin:
New Delhi. .
Dubey. 5. C (2601). Indian Socicly, National Book Trusl: New Delhi.
Famous Speeches of Gandhi ji: Speech on the Eve of The Lust Fast. Tanuary
12, 1948,

hup:ﬁuncsdnc.uncscu.nrgfimugcsfﬂ(mﬂﬂﬂﬁfiEEIEJEEDEE.de'
I1llp:ﬁwww.gamlhi-m:mihhnvnn.nrgfgandhicnmcsnlivr:fsp-:c-::h&htm
hip/Awww.mkgandhi.org/speeches/speechMain. bt

 Jain, L.C. 2010V Civil Disohedience, Book Review Literary Trust, New

Delhi.
Jagannath. M. (1993). Indian Education in the Emerging Sociely, New Delhi
Sterling publishers Pvi. Lid.
Jangira, N.K, (2012). NCERT Mmother of Inclusjve Eeducation Address on
Gotden Jubilee of NCERT al RIE, Ajmer on 01 Sept. 2012,
Kashyap, 5. C. (2009). The Constitution of India, National Bock Tru;t: New
Delhi.
Sapra. C. L., & Aggarwal, A. (1987); Education in India some critical lssues. New
Delhi: National Book Organisation.
Saraswathi, T. S. (1999). Culture, Socialization and Human Development, New
Delha: Sage Publications. |
Sen, A., & Dreze, ), (1997). India: Economic Development and Social Opportunity.
Oxford India: Deihi.
Speeches of Gandhi ji: Speech on the Eve of The Last Fast, January 12, 1948,
Government of [ndia.
Steven. B. {1998), School and Socicty, New Delhi: Sage Publications.
Suresh, D, {1998). Curriculum and Child Development, Agra: Bhargava.
Toneja, V.R. (1998). Educalional Thoughts and Practice, Delhi University
Publications. -
Vaidyanathan, A. (1995). The Indian Economy: Crists, Response and Prospecls.
Tracis of the Times. Qrient Longman Publications: New Delhi.
Weber. Q.C. (1990). Basice Philosophies of Educalion, New York Holt, Rinehar!
and Winston,

LEARNING TEACHINGAND ASSESSMENT

Course Code: A 3 Max. Marks : 100

Internal : 20 5’;}
Contact Hours: 60 External : 80 £
Introduction

This Course will initiate student-1eachers 1o understand lenarning theorics and as these
translate inte teaching and learning actions. Assessment of learning as a continuous
process is also focused, The course also needs 10 focus on the PwD as [_.e.umer. and
their special educntion needs that teacher needs 0 address in diverse educalion sertinps.
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Learning Qutcontes
Alter completing this course the student-teachers will be able to
*  Comprehend the theories of learning and intelligence and their applications
for teaching children
Analyse the learning process, nature and theory of morivation
Describe the stages of ieaching and learning and the role of teacher
Situate self in the teaching learning process
Analyze the scope and role of assessment in teaching learning process in
order to introdice dynamic assessient scheme for educationat set Lp towards
enhanced learning.
Unit [: Human Learning and Intelligence
1.1 Human learning: Meaning, definition and concepl formation
1.2 Learning theories:
- Behaviourism: Pavlov, Therndike, Skinner
- Cognilivism; Piaget, Bruner
- Social Constructism: Vygotsky, Bandura
1.3. Intelligence:
- Concepl and delinition
- Theorics: Two-factor. Multifactor, Triarchic Theory (Robert Stsinberg)
[.4 Creativity: Concept, Definition and Characteristics
1.5 Implications for Classroom Teaching and Learning
Unit 2: Learning Process and Motivation
2.1 Sensation: Definition and Sensory Process
2.2 Attention: Definition and Affecting Factors
2.3 Perceplion: Definition and Types
2.4 Memory. Thinking, and Problem Solving
2.5 Motivation: Nature, Definition and Maslow’s Theory
Unit 3: Teaching Learning Process
3.1 Maxims of Teaching -
3.2 Stages of Tenching: Plan, Implement, Evaluate, Reflect
3.3 Slages of Leurming: Acquisition, Maintenance, Generalization
3.4 Learning Environment: Psychalogical and Physical
3.5 Leadership Role of Teacher in Classroom, School and Community
Unit 4: Overview of Assessment and School Sysiem
4.1 Assessment: Conventional meaning and construclivist perspective
4.2 ‘Assessment of Learning' and 'Assessment for Learning’: Meaning and
1 difference :
~ 4,3 Comparing and contrasiing assessment, cvaluation, measurement, test and
examination
4.4 Eormative and summative evaluation, Curriculum Bosed Measurement

4.5 Revisiting key concepts in school evaluation: filtering leamers, marks, credit, |

grading, choice, aliemate certifications, transparency, internal-external
proportion, improvement oplion
Unit 5: Assessment: Strategies and Practices

3.1 Strategies: (Oral, writlen, portfolio, observation, project, presentation, group
discussion, open book 1est, surprise test, untimed test, team test, records of
leaming landmark, cloze set/open set and other innovalivemeasures) Meaning
and procedure

3.2 Typology and levels of assessment items: Multiole choice, open ended and
close ended; direct, indirect, inferential level
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3.3 Analysis, reporting, interpretalion, documentation, feedback and pedagogic
decisions

2.4  Assessment of diverse learners: Exemplions. concessions, adaptations und
accommodations;

5.3 5School cxaminations: Critical review of current examninqlion praclices and
their assumptions about lcaming and development; EfTorts forexam relorms:

Comprehensive and Continuous Fvaluation (CCE), NCF (2005) and RTE
(2009)

Engagement with the field as part of course as indicated below:

l. - Report submission: abservation of children belonging to any three sloges of
dcvelopment and describing applications ofdevelopment in teaching-leaming
contexis

H. Preparation of Self sludy report on individual differences among Jearners
ITL. Prepare a leatlel for parents on better emational management of children

IV, Compilation ol 5 CBM tools from web search In any ene school subjecl

V. Team presentation of case study on assessment outcome used for
pcedagogic decisions

V1. Report on cemmunity pariicipation in school assessment or study recent
ASAR repont Lo understand schoo) independent assessment

Transaction and Evaluation

This concepts und theoretical precepls included in this course should be explained
with reference to children with and without disabilites. The efforl of transaction
should be to enhance the understanding of how learning occurs and what are the
suitable means of its assessment, Evaluation may be done by asking sludent-teachers
to chitdren with and without disabilities ang present a report of the same,
Essential Readings

*  Amin, N. (2002), Asscssment of Cognitive Development of Elementary
School Childrenr, A Psychomelric Approach, Jain Book Agency, New Delhi.

- Ehﬁ::_h&n, 5.8.{2013). Advanced Educational Psychology. Jain Book Apcncy,

elhi,

" King-Scars, E. M. (1994). Curriculum Based Assessment in Special
Education. Singular Publishing Group, San Dicgo, CA.

* Panch, R. (2013). Educational Psychology: Teaching and Learning
Perspective, McGraw Hill Education {India) Private Limited, New Delhi.

= Paul, P.(2009). Language and Dealhess. Singular publication,

= Salvia, John, Ysseldyke, James, E, And Bolt, Sara. (2007). Assessment in
Special and Inclusive Education. Houghton Mifftin Company, Boslon,
*  Whitcomb, S., & Merrell, K. W. (2012). Behavioral, Social, and Emotional
Assessment of Children and Adolescents, Routledge, New York.

> Woolfolk, A_, Misra, G, & Iha, A.K.(2012). Tundamentals of Educational
Psychology, T1"edn, Pearson Publication, New Delhi.

Suggested Readings -

*  Geisinger, K.F, (2013). APA Handbook of Testing and Assessmenl in
Psychology. Available at American Psycholopical Association, USA.

*  Guskey, T. R., & Bailey, J (2000). Grading and Reporting. Thousnad Onks.
CA: Corwin King.

*  Howell, K. W, & Nolet, V. (2000). Curriculum-Based Evaluation; Teaching
and decision making.Scarborough, Ontario, Canada, Wadsworth.

*  McMillan, J. H. (2001). Classroom Assessment: Principles and Practice for
Effective Instruction. Allyn and Bacon, London.
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Course Code: A 4 (Part I}

Contact Hours: 60

Neva, D. (1995). School based Evaluation. Pergamén Publishing. Kidlington,
Oxford, |

Salvia, I.. & Ysseldvke. LE.(1998). Asscssment, (71h ed) Houghton Mifflin,
Boston,

PEDAGOGY OF TEACHING SCIENCE

. Max. Marks : 10D
[nternal - 20
External ; 80

Introduction

The course will help the student-teachers 1o gcnerate their student’s interest for
leamning science and develop n scientific altitude. Juis designed o equip the student-

teachers to teach scicnce using innovative methods, lechniques and 1caching learning
material 1o stwdents with & without disabilities.
Learning Qutcomes ;

Aller compleling the course the student-teachers will be able to

Explain the role of science in day to day life and its relevance to moder
saciely,

Describe the aims and objectives of teaciling science at yehiool level
Demonstrate and apply skills to select and nse different methods of teaching
the content of sciences.

Demonstrate competencies of planning for teaching sciences. arganizing
laboratory facilities and equipment designing pupif centered teaching learning
experiences.

Denionsirate skills 1o design and use varions evaluation tools to measure
learner achicvement in sciences.

Unit 1: Nature and Significance of Sclence

1.1
[.2
1.3
l.4
kS
2.1
2.2
23

2.4
e

Nature, Scope, Importance and Value of Seience
Science As An Inteprated Area of Study
Science and Modern Indian Society: Relationship of Science and Socicly

Impact of Science with Speeial Reference to Issucs related with Environment,
Industrialization and Disarmament

Role of Science for Sustainable Development

-Unit 2: Planning for Instruction

Alms and Objectives of Teaching Science in Llementary and Sccondary
School

Bloom's Taxonomy of Educational Objetrives and Writing Objectives in
Behavioural Terms

Lesson Planning — Importance and Basic Sleps. Planning Lesson for an
Explanation, Demaonstration, and Numerical Problem in Teaching of Sciences
Unit Planning — Format of A Unit Plan

Pedagogical Analysis: Meaning and Need. Guidelines for Conducting
Pedagogical Analysis |

Unit 3: Approaches and Methods of Tcnchi-ng Sciences

3.1

3.2

Process Approach, Direct Experience Approach, Inductive-Deductjve
Approach

Lecture, Demonstralion, Discussion, Problem-solving, Concept-mapping,
Programmed Instruction, Team Teaching, Seminar, Computer Assisted

Leamning (CAL)

aan
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i3
3.4

3.5
Unit 4:
4.1
4.2

1.3

1.4
I

[roject Melhod and Heuristic Method
Crealing Differcnt Sitvations of Leurning Enpgagement: Group Learning.
Individual Learning, Small Group, Cooperative (Peer-Tutoring, Jigsaw. eie. ).
Situated/Contextual Learming with reference Lo Children with Disabilities
Constructivist Approach and i1s Use in Teaching Science

Learning Resources with reference to Children with Disabilities for
Teaching Scicnce

leaching Leaming Aids—Need, Imponance. sclection, Use and Classification
ol Aids Based on Type of LExperience. Audio Visual Aids, Mullimedia.
Chans, and Models ¢(Taclile and Visual)

Importance of Co-Curricular Aclivities-Scivnee Club, Science Exhibition.
Science ‘lext Books-Characieristics and Significance with reference 1o
Chrldren with Disabilities

Te Science Laboratory-Planning Organization ol Lab. Storage, Revord
beeeping and Safey of Scientifie Equipments with reference 1o Children
willt Disibilities
Aquarium, Vivarium — Role in Teaching with Seuting & Miinlaining
Muscum. Bowanical And Zoological Garden: Role In Teaching

Unit 5: Evaluation

5.1
5.2

EL
5.4
53

Evaluation- Concept, Nature and Need

Norm Relerenced & Criterion Relerenced Evaluation, Comprehensive and
Caatimuous Evaluation: Concept and Signifieance, Scholastic and Co-
Scholastic Assessment

Toels and Techniques for Formative and Summative Assessmen|s
Preparation of Diagnostic Test and Achievement Test

Adaplations of Evaluation Pracedure With Reference To Children Willy
Disabilities

Practical/ Field Engagement/Project Work
Any one of the following ‘

I. Pedagogical unalysis ola unit from Scicnce conlent.

.

11.

V

Preparntion of a multimedia presentation on a lopic [rom Science conlent
keeping students with disabilities in view

Developing an Aclion Research Plan on a problem related to (caching and
leaming ol Scicnees to students with disabilities to students with disabilities,

IV. Construction af a diapuostic test for unit along with a remedial plan.

Compuralive analysis of prescribed syllabus and textbooks of different
Boards Curricular innovations in respective subject areas

V1. Curricular adaptations for teaching Sciences to sludents with disabilities.
Esscniial Readings

Brown, R. (1978). Science instruction of visually Impaired Youth. New
York: AFR,

Buxton, A. C. (2010). Teaching Science in Elementary and Middle School.
NewDelhi: Sage Publicalions. ]

Bybee, R. (2010b). The (eaching of scicnce; 21st-century perspectives,
Arlington, VA: NSTA Press,USA.,

Fensham, P, (1994). The content of Science: A constructive Approach to
ils Teaching and Learning. Washinglon, D.C: The Falmer Press,

Gupta. V. K. (1995), Teaching and iLearning of Seicnce and Technology.
New Delhi: Vikas Publishing House Pv1, Lyd,

Henninen, K. A. (1975). Teaching of Visually Handicapped. Ohio: Charles
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Suggeste

E. Merrill Publishing Company.

Joshi, 8. R, (20035). Teaching of Scicnce.New Delhi: APH Publishing
Corporation. ;

Kelley. P., & Gale, G, (1998). Towards Excellence: EfMective educalion for
students with vision impairments, Sydney: Norih Rocks Press.

Lawson, E. A. (2010). Teaching Inquiry Science in Middle School, New
Declhi: Sage Publications. '

Layton, D. {1989}. Innovalions in Scicnce and Technology Education, New
Delhi: Sterling Publishers.

Mani. M. N. G. (1992). Techniques of teaching blind children, New Dealhi:
Sterling Publishers.

Mukhopadhyay, S., Jangira, N. K., Mani, M.N. G, & Raychowdhary, N,
([987). Sourcchook for training teachers of visually impaired, New Delhi:
NCERT.,

Murray, L. 1, (1988). Basic Skills — Science, Bostom: John Murrey,
NCERT (1982). Teaching Science in secondary schools, New Delhi: NCERT.
NIVH (£992). Handbook for the teachers for (he visually handicapped,
Dehradun

Schioll. G.T1. (1986). Foundations of education lor blird and visually
handicapped children and vouth, New York: Amcrican Foundation for the
blind.

Sharma, R. C. (2005), Modern Science teaching. Delhi: Dhanpat Raj &
Sons,

Siddiqui, H. M. {2007). Teaching science, New Delhi: Balaji offset,
Stddiqui, N.N.,, & Siddiqui, M. N. (1994). Teaching of scicnce today &
tomorrow, Delhi: Doaba House.

Starin, A., & Sund, B. (1983). Teaching science through discovery, Ohio:
Charles E. Merril Publishing Company.

Tripathi, 8. (2004), Teaching of Physical Science, Delhi: Dominant Publications,
UNESCO (1966). Source Baok for Science Teaching. Paris: UNESCO.
Vaidya, N. (2003). Scicnee Teaching in Schools, New Delhi: Deep & Decp
Publishers,

vanaja. M. (2006). Teaching of Physical Science, Hyderabud: Neelkamal
Publications.

d Readings

Gupta, S. K. (1983). Technolopy of Scienee Education, Delhi: Vikas
Publishing House Pvi. Lid.

Gupta, V. K. (1993), Readings in Science and Mathematics Education,
Ambala: The Associated Press.

Mangal . K., & Shubhra (20035), Teaching ol Biological Sciences, Meerut:
International Publishing House.

Rao, V.K. (2004). Science Education, APH Publishing Compn. New Dalhi,

PEDAGOGY OF TEACHING MATHEMATICS

Course Code: A 4 (Part IM) Max. Marks : 100

. Internal : 20
Contact Hours: 60 . External : 80
Introduction

The course will help the student-leachers to gencerale their student’s intercst for
lecarning maths and develop dispositions towards the subject. It is designed to equip

s A .. —epm
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the learners to teach maths using innovalive methods. lechniques and weaching learning
material for children with & withought disabilitics.
Learning Qutcomes
After compleling the course the Sludeni-teachers will be able 1o
" Explain the nature of Mathematics and its historical development with
centribution of Mathematicians,
*  Describe the aims and objectives of teaching Mathematics at school levef.
*  Demoanstrate and apply skiily ta select and use different methods of feaching
Mathemarics. e
*  Demonsivate competencies of plarming for teaching .:".«farhm,ﬁi_;.rfcs, arganizing
laboratory facititicy and equapeny designing pigif centered feaching learnin o
experiences.
*  Demonstrare skifls to desien and use various evaliaiion taols to measnre
learner achievement in Mathematics. '
Uit 1: Nature of Mathematics
Meaning. Nature, Importance and Vahze of Malhemaltics
Axioms. Postulales, Assumptions and Hypothesis in Mathenmatics
Hislorical Developiment of Notations and Number Systems
Contribution of Mathemalicians {Ramanujam, Aryabhatta, Bhaskaracharya,
Euclid, Pythaporas) .
|.5 Perspeclives on Psychology of Teaching and Learning of Mathemalics-
Constructivisin. Enactlivism, Vygotskytan Perspectives, and Zone of
Proximal Development

ol e el ey
Fo L B

. Unit 2: Objectives and Instructional Planning in Mathemalics

5. Aimsand Objectives of Teaching Mathematics in Elementary and Secondary
Schools

6. Bioom’s Taxonomy of Educational Objectives and Writing Objectives in
Behavioural Terms

7. Lesson Plarning— Importance and Basic Steps. Planning Lesson of
Arithmclic, Algebra and Geometry

8. Unit Planning — Format of A Unit Plan

2.5 Pedagogicol Analysis: Mecaning and Need and Procedure for Conducting
Pedagogical Analysis. Classification ol Content, Objective, Evaluation,
cte

Unit 3: Strategies for Learning and Teaching Mathematics

3.1 Concepl Formation and Concept Atlainment: Concept Allainment Mode]
for L.earning and Teaching of Concepls

3.2 Lcarning By Exposition: Advanced Organizer Model

3.3 Methods of Teaching- Leclure, Discussion, Demonstration, Inductive-
Deduclive, Analytic-Synthetic, Problem-Solving, And Projeci

3.4 Techniques of Teaching Mathematices: Qral Work, Written Work, Drill-
Work, Brain-Slerming and Computer Assisted Instruction (CAI)

3.5 Creating Different Situations of Learning Engagement: Group Learning,
ndividual Learning, Small-Geoup, Cooperative (Peer-Tutoring, Jigsaw, clc.),
and Situational Contextual Leaming '

Unit 4: Teaching-Learning Resources in Mathematics for Students with
Disabilities

4.1 Mathematics Loboratory- Concept, Need, and Equipment for Seiting Up a
Mathematics Laboratory

4.2 Uulization of Learning Resources in Muthematics: Cherts and Pictures,
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Weighing and Measuring Instrements. Drawing Instrumenis, Madeis,
Conerete Maierials, Surveying Instruments With Relerence To Children
With Disabilitics

4.3 Bulletin Boards and Mathemalics Club

4.4 Abacus, Cussionaire Rods, Fractional Discs, Napier Sirips

4.5 Calculators, Computers. Smart Boards, Mullimedia Preseniations. and
Special Aids and Appliances For Children With Disabilitres

Unit 5: Assessment and Evaluation for Mathematics Learning

3.1 Assessmien( and Evaluation. Concept, lmportance and Purpose

3.2 Error Analysis, Diagnostic Tests. Identification ol Hard Spots and Remedial
Mecasures

3.3 Toolsand Fechniques for Pormative and Summative Asscssmens ofL.eamer

Achievemenl in Mathematjes. LComprehensive and Continuons LLvaluation
in Mathematics

3.4 Preparation of Diagnostic and Achievenent Test _
3.5 Adapuations in Evalualion Procedure for Students With Disabilities
Practical/ Field Engagement/ Project Work |
Any one of the following
[.  Pedagopical analysis afa unit of content from sccendary school Mathenutics
Syllabus

L. - Preparation of a multimedin prescenlation on
to students with disabililies

11, Construction ofa question paper based on current CBSE formal/concerned
State Board ofeducation, preparing its Scoring key, and marking scheme
IV. Analyzing crrors commitied by school children in Mathematics and
preparing a remedial plan _
V. Developing an Action Research proposal for a problem related (o teaching

and leaming of Mathematics with reference to studenis with disabilitics
Transactions

Lecture cum demonstration, Workshops and Seminars
Essential Readings

*  Carcy, L.M. { 1988). Measuring and Evatiating School Learning. Boston:
Allyn and Bacon.

*  Chambers. P (2010). Teaching Mathematics, Sape Pu blication, New Delhj.

* Chapman, L.R. (1970, The Process of Learning Maihematics, New York:
Pregamon Press,

* David, A H., Magpie. MK, & Louann, H.L. (2007, Teaching Marchematics
Meaningfidly: Solutions for Reaching Struggling Learners, Canada: Amazon
Books.

© David. W.(1988). How Children Think and Learn, New York: Blackuwel
Publishers Ltd. :

*  Gupia, H N, & Shankaran, v, (Ed.), (1984). Cnntent-Cum-Mtthudulng}r
of Teaching Mathematics. NCERT, New Delhj.

" James, A, (20035). Teaching of Mathematics, New Delhi- Neclkomal
Publication, :

* Kumar, §. {2009), Teaching of Mathematics, New Delhi; Anmol Publicalions.

*  Mungal, S K. (1593). Teaching of Mathematics, New Delhi- Aryva Book
Depot,

* Mani, M. N.G (I 992). Techniques of Teaching Blind Children, New Delhi-
Sterling Publishers,
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*  Mukhopadhyaya, S., Jangira, N. K., Mani, M.N, G.. & Raychaudhary, N.
1987). | 1 -
‘{S'ﬂm-cc}*&ﬂﬂk Jor Iraining Teachers of Visually Flandicapped, New Delhis
NCERT. ~ o |
*  Nemeth, AL (1973). Nemeth Code for Mathiematics and Scientific Notation.
Loviseville K: Amcrican Printing Houwse. _ _
. S?dv;li‘ibu, K.5 (1990). Teaching of Mathematics, New Delhi: alerling,
Publishers,
d dings .
SUEE;““E KE:'I::}! P.gf'{.. & Cheryl, T. R. (2011). Mathemeatics Formative Assessmen.
Canada:; Sape Publications. ) L A
*  Nationgl Curricrefumt Framewort, (2005). NCERT. Nc‘w Dupﬁln. NL‘L. T{III
* Nuational Curriendnm Framework for Teacher Education. (2000), NCTE.
New Jelhi. | L
*  Teaching of Mathemaiics (£S5-342), Blocks 1-4. (2000). IC:T\ UH. T*;un EL”"
* Text Baoks of Mathematics for Class-11 10 X, (2006). NCERT. New Delli.

PEDAGOGY OF TEACHING SOCIALSCIENCE

Course Code: A 4 (Part 1ID) '

Contact Hours: 60 Max. Marks : 100

Internal : 20
External : 80
'[I"::il;iiﬂ:;::uc:;plnrcs lhe scope of sacial science. It develaps cumpcl-::nm;s in dn:i;;nu;gli
lesson plans and evaluations tools. It addrcs:-l:cs the knowlcdge and un]wrsitlan :Ijnflsn
lhe methodologics. approaches 1o teach social sciences al sanndar_y ew.d .an 0
modify and adapt conicnt-area curriculn, n:mlcrmlls and techniques 1?[ smlu :.ms 'i 5
disabilities. The course also focuses on various skills anl cnmpr:te_ncu..s that teachers
need 1o develop.
ing Outcomes

k?tt?::l;ng]p]cling the course (he studem-tenchers will ]Jf: nb.lc o

*  Explain ilie concept, natnre and scope ﬂ_,.'" social sclence, s tools

*  Develop competencies for desigm'n%: frmrand lesson plans, aswell as

fion jor social sclence feaching, |
. g‘;ﬂv‘:ﬂi{:}askﬁé th preparation and use of support materials for effeciive
] ] eaching. |
. E};g:*':;f;:fc:bfﬁfy fi organize m-cnrn'n::rr.-"::rr activities and community
resources for promoting social science learning.

Unit I: Natore of Social Sciences ' |

|.1 Concept, scope and nature of social sclence - |

1.2 Diflerence between social sciences and social sludies

1.3 Aims and ebjeclives of teaching social science al school level

1.4 Significance of socinl science as a core su_h_lcf:t .

I.5 Role ol social science teacher for an egalilarian sociely
Unit IE: Curriculum and Instructional P!ﬁnnning

2.1 Organization of social scienee curriculum al school level

2,2 Insiruclional Planning: Concept, m:m:! and imporlance

2,3 Unil plan and Lesson plan; need and imporiance

2.4 Procedure of Unit and Lesson Planning _ N

2.5 Adnplation of unit and lesson plans for children with disabilitics
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Unit I11: Approaches to teaching of Social Science
3.1 Curricular upproaches: a) Coordination. b) Coreelational. c) Concentric. d)
Spiral, e} Integrated, I) Regressive :
3.2 Methods of leaching social science: ety re. discussion, secialized reci lation,
saurce and project metiod
3.2.1, Deviees and technigues of teaching sucial siudjes — Narratjon, description,
illustration, queslioning, assisnmenL. ficid rip, story (clling. Role play,
Group and sclf study, programmed leamning, inductive thinking. Concept
mapping, expository teaching and problem solving
3.3 Accommodations required in approaches for tcaching children with
drsabilities '
Instructional material for leaching of social scicnce: Time-lines &
Genealogical charts, Maps & Globes, Use of different lypes of
Boards{Smart boards, Chalk Board, Flannel Board), Tape-records,
Radio. Television, Films & Filmstrips, Overhead Projector, Social
seience games and Power Point Presentation -
34 Adaptations of material for teachiing children with disabilities
Unit IV: Evaluation of Learning in Social Science
4.1 Purpose of evaluation in social science
4.2 Techniques ol'cvaluating feamner achievement in social Sciénce: Written and
Oral rests, Observatjon Teols, Work Samples, Portfolio
4.3 Assessment: tools and lechniques of Continuous and Comprehensive
Evaluation (CCE) for curricular and co-curricular subjects
4.4 Conslruction of teacher made rest
4.5 Diagnostic lesting and enrichment techniques for children with disabilitics
Unit V: Social Scicnce Teacher as a Reflective Practitioner
5.1 Being a reflectjve practitioner- use of action rescarch
3.2 Developing an Action Research Plan for solving o problem in teaching-
leamning of Social science
5.3 Case study- Need and Imporiance for a School Teacher
34 Development of 2 Professional Portfolio/ Teaching Journa
5.5 Compelencies for teaching Social science to children with disabilitics
Transaction 2
The student-teachers should be encouraged to read chapters and articles. There may

be quizzes, seminars, field trips, [ectures, demonstrations. school visits and
abservations to teach this course.

Course Work/ Practical/ Fiald Engagement

Preparc a unit of social science content fora given child with disabilities

*  Develop an Action Research Plan on a problem related to teaching and
learning in Secial Science .

*  Adaptteaching learning materials for a child with disabilities

*  Develop questions and achievement tests in social science

*  Organize activities like quiz, mock=-parliament, field Irips, exhibitions and
any other o-curricular actjvitjes in schoals

Essential Readings

*  Aggarwal, 1. C. (2008). Principles, methods & lechniques of teaching, UP:
Vikas Publishing House Pvt Lid.

* Batra, P. (2010). Social Science Learning in Schools Perspective and
Challenges, Sage Publications Pyt Ltd; Pap/Com edition,

* Chauhan, S. 8. (2008). Innovalions in teaching leaming process. UP: Vikas
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P'ublishing House Pvi Lid. | o

*  Dhand, H. (2009). Techniques of Teaching. New Delhi: APH Publishing
Corperation. _ _

* Duplass, 1. A (2009). Teaching elementary social studies. New Delhi:
Atlantic Publishers. _

*  Mangal, U, (2005). Samajik Shikshan, Arya Book Depot, New Delki,

Sugpgesied Readings _

*  Apparwal, J.C. (2008). Teaching ot social studies: A practical approach. (41h
¢d). UP: Vikas Publishing House Pvi Ltd.

*  George, A, M., & Madam, A, (2009). Teaching Social Science in Sclhrools:
NCERT'S New Textbook fnitiative, _

*  Mangal, S.K. (2004). Teaching of Social Scicnce. Arya Book Depat., Delhi,

*  Rai. B.C, (1999). Mcthods of Teaching Economics, Prakashan Kendra,
Lucknow, |

«  Sharma, R.A, {2008). Technological foundation ol education. Meerul; R.Lall
Books Depot. _ ' |

* Sharma, R.N, (2008). Principles and techniques of education. Delhi- Surjeet
Publicalions, ' _

* Singh, Y.K. {(2009). leaching of history: Modern methods, New Dethi: APH
Publishing Corporation, |

* 3lonc, R. (2008). Best Practices for Teaching.-Social Studies: What Award-
Winning Classroom Teachers Do, Corwin, CA,

PEDAGOGY OF TEACHING HINDI
Course Code: A 5 {Part 1V) Max. Marks : 100
Internal : 20
Contact Hours: 60 External : 80
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PEDAGOGY OF TEACHING ENGLISH
Course Code: AS (Part V Max. Marks : 100
Internal - 20

Contact Hours: 60 External : 80

Introduction :
This course will enabie the student-teachers ta gain a strong knowledge base in nature

of English language & literature, instructional planning and evaluation. It will helpin
applying Lheory to practice to design your own materials and plan lessons ip
prcparation for teaching real classes. The course offers you the opportunity to explore
in-depth aspects of engtish and to find out bout the approaches and current praclices
of language teaching in relation 1o indian and international contexts. The course also
equips you with analytical and invesligative skills and povides a foundation in issues
related to English language teaching, second language pedagogy and lanpuage acquisition.
Learning Outcomes
Allcr completing the course the student-1eachers will be able to

*  Explain the principles of language reaching, and evolution and trends in

English literaiure,

~  Prepareaninstructional plan in English,

*  Adopt various approaches and methods to teach English language.

*  Usevarious techniques to evaluate the achievement of the learner in English,
Unit I: Nature of English Language & Literature

1.1 Principles of Language Teaching
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1.2 Laonguage Proficiency: Basic Interpersoral Communication Skills (BICS)
and Cognilive Academic Language Proficiency( CALP)
1.3 English Language in the school conlex!: An Evolutionary Perspeclive
l.4 Current Trends in Modern English Literature in Indian conlext
1.5 Teaching as sccaond language in Indian context.
Unit II: Instructional Planning
2.1 Aimsand objectives of Teaching English a1 different stages of schooling
2.2 Instructional Planning: Need and Importance
2.3 Unit and lesson plan: Need ond Importance
2.4 Procedure of Unit and Lesson Planning
2.5 Planning and adapting units and lessons for children with disabilities
Unit I11: Approaches end Methods of Teaching English
3.1 Difference between an approach and a method
3.2 Task based approach, co-operative 'earnmng. language across curriculum.
communicative language teaching, Rilingual. Eclectic und Constructive
. approach
3.3 Method Teaching of Prose. Poetry, Drama, Grammar and Vacabulary- 1)
Translation methad. ii) Structural — Situational method. ii1) Direct method
3.4 Development of four basic language skills: Listening, Speaking. Reading,
and Writing
3.5 Accommodation in approaches and techniques in teaching children wilh
disabilities
Unit IV: Instructional Materials
4.} Importance of instructional material and (heir effective use
4.2 The use of the instructional aids for effecljve teaching of English: Smart
boards, Chalk Board, Flannel Boord, Pictures/ Picture-cut-outs, Charts,
Tape-records, Radio, Television, Films & Filmstrips, Overhead Projector,
Langunge Laboratory, Language gomes, reading cards, Worksheets, Handouts,
and Power Point Presentation
4.3 Construction of a teacher made (est for English preficiency
4.4 Teaching portiolio
4.5 - Adaptations of teaching material for children with disabilitics
Unit V: Evaluation
5.1 Evaluation - Concept and Need
3.2 Testing Langunge skills and Language clements (Vocabulary, Grammar and
Phonology)
5.3 Adaptation of Evaluation Tools for Children with Disabilities
3.4 Individualized assessment for Children with Disabilities
5.3 Error analysis, Diagnostic tests and Enrichment measures
Transaction

This course should be taupht through a series ofworkshops, seminars and presentations,

Lectures. demenstrations and discussions for theory based topics. Students should
be encouraged 1o use insteuctional material in their practice ol teaching lessons,
Adaptations in pedagogy. material and evaluation should be taught through workshops
and specific case studies
Course Wark/ Practical/ Field Engagement

*  Design teaching programme based on error analysis

*  Developan Action Research Plan for measuring the effectiveness of a given

teaching approach in English
*  Devclop work sheet (interactive including langtage games)

*  Prepare worksheets lo enrich vocabulary among secondary students with
disabilities

*  Devclop lesson plans for the eaching of prose and poelry
*  Critically analyze any one poem or essay of a well known poct or writer

Essentital Readings _

*  Allen, I, & Cambell, R. (1972). Teaching English as second Language, McGraw
Hill, New York.

*  Bharthi. T, & Hariprasad, M. (2004). Communicalive English, Neclkamal
Publications, Hyderabad.

*  Bhalia, K.K. (2006). Teaching and Learning English as aFFareign Language. Kalyani
Publishers, New Delht,

= Grellet, F.(1980). Developing Reading Skills, Cambridge University Press, New
York.

*  IGNOU CTE - 02 Certificate in Teaching of tnglish (1989). The Structure of
I-nglish, IGNQU, New Delhi.

*  IGNOU ELG ~ 02 Elcctive Course in English {1989}, The Sicucture of Modern
English Blocks (1 (o 7). IGNOU. New Delhi.

Suggested Readings

* Agnihotri, R.K,, & Khanna, A.L. (Ed.) {1996). CEnglish Grammar in context,
Ratnasagar, Delhi.

*  DBhatia, K.K, & Kaur. N, (201D). Teaching and Learning English as a Forcign
Language. Ludhiana: Kalyani Publishers.

*  Bindra, R. {2005). Teaching of English. Jammu: Radha Krishan Anand and Co.

*  Brumii, C.J,, & Johnsen (Ed.}(1979). The communicative Approach to Language
Teaching, Ox{ord Unijversity Press, Oxford.

*  Bryne, D. (1988). Teaching Writing Skills, Longman, England.

*  Krashen, D. {1992). Principles and Practice in Second Language Acquisition,
Pergamum Press Oxford.

*  Krishna Swomy (2003). Teaching English: Approaches, Methods and Techniques,
Macmillan Publicalion, New Delhi.

*  Sachdeva, M. S. (2007). Teaching of English. Patiala: Twenty First Cenlury
Publications.

*  Sahy, B. K, (2004). Teaching of English. Ludhiana: Kalyani Publishers.

*  Shaik, M. & Gosh, R.N. (2005). Techniques of Teaching English, Neelkamal
Publications, Hyderabad. .

*  Sharma, P. (2011). Teaching of English: Skill and Methods. Delhi: Shipra
Publication. -

Arca- B

INCLUSIVE EDUCATION
Course Code: B 6
Contact Hours: 30 Max. Marks : 50
Internal = 24
External : 30
Intreduction
The course is designed to develop an understanding about inclusive education and
addressing diversity in the mainstream classroom. It is also formulated in & way that
the leamners will know the pedagogical practices and recognises ways in which different
stakehaolders can collaborate lor the success of inclusive education.

—W
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Learning Qutcomes
Afler completing the course the student-teachers will be able to
*  Explain the constricct of inctusive educarion & the progression from
segregation towards valuing & appreciating diversity in inclusive edication.
* Explicate the national & key international policies & frameworks facilitating
inclusive educarion.

= Ennmerate the skills in adapling instructional strategies for teaching in
. Mmainstream elassrooms.

*  Describe the inclusive pedagogical practices & s relation to good teaching.

*  Expound strategies for collaborative workin g and siakeholders support in
implementing inclusive education.

Unit [: Introduction to Inclusive Education 5 Hours
1.1 Marginalisation vs. Inclusion: Meaning & Delinitions
1.2 Changing Proctices in Education of Children with Disabilitics: Scgrepation.
Inicgration & Inclusion

1.3 Diversity in Classrooms: Learning Styles, Linguistic & Socio-Cultural
Multiplicily

1.4 Principles of Inclusive Education: Access. Equity, Relevance, Participation
& Empowerment

1.5 Barriers to Inctusive Educatjon: Altitudinal, Physical & Instructional

Unit 2: Polices & Frameworks Fncilitating Inclusive Education 5> Hours

2.1 Imernational Declarations; Universal Declaration of lHuman Rights {1948),
World Dreclaration for Education for Al {1990)

2.2 International Conventions: Convention against Discriminalion (1960).
Convention on Rights of a Child (1989), United Nalions Convention of
Rights of Persons with Disabilities (UNCRPD) (2006)

2.3 temnational Frameworks: Salamanca Framework {1994), Biwako Millennium
Framework of Action (2002) ' -

2.4 National Commissions & Policies: Kothari Commission (1964), National
Education Policy (1968), National Policy on Education (1986}, Revised
National Policy of Education ( 19592), National Currictlar Framework {2003%),
Nationnl Policy For Persons With Disabilitics (2006}

= National Acts & Proprams: IEDC (1974), RCIAct (1992), PWD Act (1995),
National Trust Act (1999), SSA (2000), RTE (2006), RMSA (2009), IEDSS
(2013)

Unit 3: Adaptations Accommodations and Modifications 7 Hours

3.1 Meaning, Difference, Need & Steps

3.2 Specifics for Children with Sensory Disahilitics

3.3 Specilics for Children with Neuro-Developmenlal Disabilitics

3.4 Specifics for Children with Loce Motor & Multiple Disabilitics

3.5 Engaging Gifted Children

Unit 4: Inclusive Academic Instructions ‘ 8 Hours
4.1 Universal Design for Lcaming: Muliiple Mcans ol Access, Expression,
Engagement & Assessment

4.2 Co-Teaching Methods: Onc Teach One Assist, Station-Teaching, Parallel
Teaching, Alternate Teaching & Team Teaching

4.3 Differentiated Instructions: Content, Process & Product

4.4 Peer Mediated Instructions: Class Wide Peer Tutoring, Peer Assisted
Learning Strategies

4.5 ICT for Insiructions
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Unit 5: Supports and Collaborations for Inclusive Education 3 Hours
- 5.1 Slakeholders of Inclusive Education & Their Responsibilitics
3.2 Advocacy & Leadership for Inclusion in Education
3.3 [Family Suppori & lnvolvement for Inclusion
534 Community Invelvement lor Inelusion
5.5 Resource Mobilisation for Inclusive Education
P'ractical & Field Engapement
[ Visil Special Schools of any two Disabilities & an Inclusive school & write
obscrvation report highlighting pedagopy
Il Prepare a Checklist for Accessibility in Mainstream Schools for Children
with Disabilities |
LI, Design a Poster on Inclusive Education
V. Prepare a Lesson Plan on and one School subject ol your choice using amy one
Inclusive Academic Instructional Strategy
Transaclions -
Group discussions lollowing videos and visits. Debate Tor Inclusion Vs,
Segregation & Self sudy for legistations and frameworks
Suggested Readings
+  Bartlewr, L. D., & Weisenlein. G. R, (2003). Successfi! Inclusion for
Educational Leaders, New lersey: Prentice [all., .
*  Chaote, ). 8. (1991). Swccessful Mainstreaming. Allyn and Bacon.
= Choate, L. S, (1997). Swccessful Inclusive feaciing. Allyn and Bacon,
«  Danicls, 1. (1999} . fnclusive Education.London: Kogan.
" Demner, P L. (1993). Resource for Teaching Children with Diverse A bilities,
Florida: Harcourl Briace and Company.
*  Dessenl T. (1987). Making Ordinary School Special. Jessica Kingsley IPub.
*  Gargiule, R.M._Special Education in Contemporary Sociery: An Intradiction
to Exceprionalitv. Belmont: Wadsworth.
= Gariner, A, & Lipsky, D.D. (1997). Inclusion and Schoo! Keform
Transferring America s Classrooms, Baltimore: P. H. Brookes Publishers.
*  Giuliani, GA. & Picrangelo, R, (2007). Understanding, Developing and
IWriting 1EPs. Corwin press:Sage Publishers.
= Gore, M.C. (2004) . Successfid Inctusion Strategies for Secondary and Middle
Schoot Teachers, Crowin Press, Sage Publicalions.
*  Hegarthy, 5. & Alur, M, (2002). Education of Childrenwith Special Needs:
Jrom Segregation to Inclusion, Corwin Press, Sage Publishers.
*  Karant, P.,, & Rozario, J. ((2003). Learning Disabilities in India, Sage
Publications.
*  Karten, T. 1. (2007). More nclusion Strategies that Work. Corwin Press,
Sage Publications.
*  King-Sears, M. (1994). Curricultm-Based Assessment in Special Edcuation.
California: Singular Publications.
*  Lewis, R, B., & Doorlag, D. (1993). Teaching Special Students in the
Mainstream. 4th Ed. New Jersey: Pearso, '
*  McCormick, 5. (1999). Instructing Students who Have Literacy Problems.
3rd Ed. New Jersey, Pearson.
*  Rayner, S. (2007). Managing Special and Inelusive Education, Sage
Publtcations, '
*  Ryandok, D. L. & Alper, S. (1996). Currienium Content Jor Students wvith
Madcrate and Severe Disabilitics in helusive Setting. Boslon, Allyn and
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Bacon.

- Sr.?{llak. R. A & Schloss, P C. (1986). Iustructional Methods for Strtelenss
with Learning and Behavionr Problems. Allyn and Bacon,

*  Stow L, & Sclfe. L {1989). Understanding Child ' )
. L. : 2 t : :
Lonions Vb as g Cliaren with Special Needs.
*  VlachouD A. (F997). Siruggles for Inclusive Educati
: 7). ‘e Laneation: An Erl '
.S'a;rrmja. Philadelphia: Open University Press. e eteRts
*  Weslwood, P. (2006). C omnionsense Methods for Children with Special

Ldncational Needs - Sirategies for the Regniar fassroons. 41h Edition
London Rnutln.':dgc Falmer: Taylor & Francis Group. ‘

INTRODUCTION TO SENSO
Course Code; B 7 RY DISABILITIES

Contact Hours: 30 Max. Marks : 50

Internal : 20

Introduction External : 30

:::t:"r:;lﬁgfnd mecds ?fdiﬂ::rcnl types of sensory disabilities. It will also equip them

LrlaxIng screening, planning and instructing students with cene isabilili
LeNERing Osfeomas B with sensory disabililics.
Alter completing this course, the student-teachers will be able to

- Sfame_ the different types of Seasory tmpairments and its prevalence and
escribe the process of hearing & implications of various types of hearing
loss,

. Exphzn‘n ihe issies & ways to address chaile MEES in educaling sindenty with
hearing loss. :

Qescrh?e nafire, characieristics & assessnient of students with low vision &
visual impairment.

i Sugge:*.r{' educational placement and curricular Strafegies for studemts with
low vision & visual impairmen.
e . . Erp.-".mare the impact of deaf-blindness & practices Jor functional development.
nit 1: Hearing Impairment: Nature & Classification 5 Hours
1.1 Types of sensory impairments: Single (Hearing Impairment & Visual

impairment) & Dual SENSary impairment (Deaf-blindness)
1.2 Importance of hearing
1.3

rrucess of hearing & its impediment leading to different types of hearing
055

1.4 Definition ul‘.hf:,aring_-, loss, demographies & associated lerminoiogies: dealy

Deaf/ dcarncs.m’l hearing impaired/ disability/ handicapped
_ 1.5 Challenges arising due to congenital and acquired hearing loss
Unit 2: Impact of Hearing Loss 5 Hours

2.1 Chura:_tn:ngms of learners with hearing loss and impact of different degrees
of hearing impairment On communication

2.2 Lengunge & communication issues attributable to hearing loss and need for
carly Intervention

2.3 Cnrqmunicatinn options, preferences & facilitators of individuals with
hearing loss

2.4 Issues & n'{f:asures_in literacy development and scholaoslic achievement of
students with hearing loss
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2.5 Resloring techniques vsing human (interpreter) & technolopical support
{hearinpg cvices)

Unit 3: Visual Impairment— Nature and Assessment S Hours

3.1. Process of Seeing and Common Eye Disorders in India
3.2. DBlindness and Low Vision—Delinition and Classification
3.2. Demographic Information—NSSO and Census 201 |
3.4. Importance of Early Identification and Intervention
3.5, Tunclional Assessment Procedures
Unit 4: Educational Implications of Visual Empairment 5 Hours
4.}, LlTects of Blindness—Primary and Secondary
4.2. Secleclive Educational Placement
4.3. Teaching Principles
4.4. Lxpanded Core Curriculum— Concepl and Arcas
4.5. Commonly Used Low Cost and Advaonced Assistive Devices

Unit 5: Deaf-blindness 10 Hours
2.1 Definition, causes, classification, prevalence and characieristics of deaf
blindness
5.2 Effects and implications of deal-blindness on activities of daily living &
educalion
5.3 Screening, assessment, identification & interventional stralegies of deal-
blindness

3.4 T[ostering carly communicalion development: Methods, assistive devices
and practices including AAC
5.5 Addressing orienlation, mobility & educational needs of students with deaf-
blindness
Course World/ Practical/ Ficld Engagement
* Develop a checklist for screening of children for hearing impairment
* Develop a checklist for sereening of children for low vision
* Develop achecklist for screening of children for blindness
* Develop achecklist for screening of children for deaf blindness
* Journal based on observations of teaching children with sensory disabilities
Transactions
Visits, Observations, Videos and [nieractions with Students with Disabililjes
Essential Readings
*  Bradford, L. ). & Hardy, W.G (1979). Hearing and Hcaring Impairment.
New York: Grune and Straiton.
*  Dawis, H. & Silverman, 5. R (1970). Hearing and Deafness - Part I. Hols,
London: Rinchart & Winston,
Holbrook, C.M., & Koenig, A, J. (Eds.) {2000). Foundations of Education,
Vol I: History and Theory of Teaching Children and Youths with Visual
Impairments. (2™ ed); New York: AFB Press,
«  Handbook on Deafl blindness {2005). Sensc Intemational India. Retrieved
online on 24/4/2015
* Kelley, P, & Gale, G (1998). Towards Excellence: Effective education for
studenis with vision impairments. Sydney: North Rocks Press.
*  Lowenfeld, B. (1973). Visually Handicapped Child in School and Sociery:
American Foundation for the Blind; NewYork.
*  Lynas, W. (2000). Communicalion optiens. In I. Stokes (Ed), Hearing
Impaired Infants — Support in the first eighteen months. London: Whurs
Publishers Ltd.
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* Martin, F. N, & Clark, 1 g (2009), | i '
n, : il - Introduction to Audiolopy
Boston: Pearsop Education_ Hioigey e,

» Martin, FN, & Clark, I.G. {2012). Introduction 1o Audiolopy, 111h ed

Boslan: Pearsan Education,

Eﬂlgb“imlinn- Boslon: Allyn and Bucen.
L 58 S 1 B, ot s
_ :jhm,:;l:;f];h,ldh;,ﬁ;ﬂs-,?;'nfvﬂm{: (2002), Hearing in Children (5103 I:d.}.
Yoo R ok of e Do,

' Saalofl, R.T. & SatalofT, J.‘"{E{)ﬂﬁ}. He'aring Lnss. (41h I2) London:

. 'glms, L._G.,'Waltcr, GG, & Whitehend, R.L. (1981). Deafiess and
. wummumcauun:ﬂ.sscssm'cnl and Training. Baltimore:- Williams and Witkins,
arren, D.H. (1994). Blindness and Children: An Individyal Differences

Approach, New York: Cambridge Universigy Pre
SuEEEStEﬂ Rﬂudings £ Crary Press,

*  Auditory-Verbgl International (1991 Audi i
1 I. f=!
urlele 4a1o 19, (1990). Auditory-verbal position slatemen.

. ]garp, B. (2006). The handbook of literacy assessment and evaluay on, (3rd
ds). Norwoad, M. A - Chrisluphcr—Gurdnn Publishers, [ne.

- Kﬂta -I. ('935}- Hﬂ'}l‘dﬁﬂﬂ.{' .[}f ["-'ﬁ”fﬂ. ..J' P, : :
n L] =2 d I - i H |
Williams and Wilkins. 4 Andioiogy. (41h Ed.) Baltimore:

. Lurﬂn.mn, T.,. Deppeler, ] .,.E: Harvey, D, (2005). fmclusive Er:fucan'an -A
gracitcal gnide 1o SUpporting diversity in the classroom. (2nd Eds.). U.K

o typical classrooms. 1) §- Paul H. Brookes,

. Pundc?’.. R._ S., & Advm?i, L. (1995), Perspeciives iy Disabiliry ang
Rehabilitation. New Delhi: Vikas Publishing FHouse pyt [.1d.

» Frpeeea’:hgs from National ¢ onference on enienary for Work for the By ined

. S;hnl_l.- GT. (1936}. Foundations af Education Jor Blind and Fisually
Handicapped Chiidren and Youtlt. New York: American Foundation for the

Blind. ‘ .
- T 3 ; . :

Hl:::_:n [, & Nolan, M. Fl Qﬂd}fﬁrsl-‘ucananm’ Audiology. London: Croom
* Tye:M ; i :

NT'(Ed:)rmy' N. (1998), Imj:rvcnn_nn Plans for Children. In Tye-Murray

Foundations of Auraj Rehabilitation, San Diego: Singular. p.381-413.

INTRODUCTIONTONEURO DEVE LOPMENTALDISABILITIES

Coursc Code: B 8
Contoct Hours: 30 Max. Marks : 50

Internal : 20
Exiernal : 30

Intreduciion
The course integrates relevant subject matter in the areas of Leaming Disability,

intellectual Disability and Autism Specirum Disorder. This course will prepare
preservice teachers to work with students with Neuro Developmental disabilities in

inclusive and specialized seltings. Il fosters the acquisition of the bread-based
knowledge and skills necded o provide effeclive educationat programs for students
with leaming and behavior characteristics. The course emphasizes implications for
educational and vocational programming, curriculum. and ins(ruction,
Learning Outcomes -
Alter completing the course the sludent-leachers will be able to
*  Discuss the characterisiics and types of learning disability.
*  Describe the toofs, areas of assessment and apply intervention strategies
fo enhance learning.
*  Ixplain the characteristics and types of Imtellectual disabili ry.
*  Describe the tools, areas of assessment and prepare and apply hintervention
Strategies for independent i ving.
*  Laplain the characteristics and types of Autism Spectrum Disorder
*  Describe the tonls. areas of assessment and apply intervention strategies.
Unit I: Learning Disability: Nature, Needs and Intervention
I.1 Definition, Types and Characteristics
.2 Tools and Arcas of Asscssment
I3 Strategies for reading, Writing and Maths
L4 Curricular Adaptatjon, IEP, Further Education,
|.5 Transition Education, Life Long Education
Unit 2: Intelloctuanl Disability: Nature, Needs and Intervention
2.1 Definition, Types and Characterislics
2.2 Tools and Areas of Assessment
2.3 Strategies for Functional Academics and Social Skills
2.4 Assislive Devices, Adaptations, Individualized Education Plan, Person
Cenlered Plan, Life Skill Educalion
2.5 Vocational Training and Independent Living
Unit 3: Autism Spectrum Disorder: Nature, Needs and Intervention
3.1 Definition, Types and Characteristics
3.2 Tools and Areas of Assessment
3.3 Instructional Approaches
3.4 Teaching Methods
3.5 Vocalional Training and Career Opportunities
Transaction
This course should be taught through lectures, discussion, demonstrations,
presentations and workshops. They should be given hands on training in assessments
of specific needs’of children, interpretation of test reports and develop sirategies for
classrcom intervention
Course Work/ Practical/ Field Engagement
= Develop an Assessment Tool for a child with learning disabilily in the given

drca
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Prepare a transition
plan from sch :
Prepare o ife skill coriole school to college foran Lp Child

Prepare a sereenin ' '
Preten oot INg tool for children with Autism Spee

ID/ Avtism

. al program :
with ID/Autism P : srm on the basis of an assessment report of 3 child

Essential Readings

* Accardg, PJ Magnusen, ¢
9l L & Capute, A)
Research Issyes. York Pregs, Baltinl:nre, |

American Psychiatric Assogia(i
: lon.{2000). D; - .
of Mental Disorders (4 ag TRJ.{wiﬁinE';ﬁ"SE"“ and Slalistical Manual

" Bala, M1 (2004). Mey : ,
New Delhi ). Methods of Teaching Exceptional Children, Discovery,

Browning, R. . (2004). Teachi
Emotional Problems, il
Suggpested Rendings

i giggin_s, 1. (2003) Practical
yslexia and Other Reading Disorders, PRO-ED, Austin.

* Moyes, RA. (2010). Bujld; '
o Cha_l'h:::'[ginglﬂ::ng Sensory Friendly Classrooms (o Support

(2000). Autism: Clinical and

£ Sludenis '.-.:i[h Behaviour angd Scrve

Sensory World, Tesas; taviars: Implementing Data Driven Straregies
" Ticrangelo, R, & Giufiani iti
Education, Al GA. (2003). Transition services in Special

* ReddyGL, & Rama, R. (2600). £ 1
New Delhj - Discovery E‘uh. st

* Simpson, R, L, & M '
pson, R, L, Yles, B, S, (2008). Educarj '
AUI':ISIH. Strategies for Effective F'ram:lit:::*.:| (2 ::I; ?tllglng,} E:]c:

opportunity, Alyn g e loR to Special Education Teaching in an Age of

n ol Children with Special Needs

Students with Learning

u ¢d.} Academic Press,
INTRODUCTIONTO Lo
Ghurse:Code 1o TOLOCOMOTORAND MULTIPLE DISABILITIES

Contact Houps: 30
Max. Marks : 50
Interna) : 20

Introduction External : 30

OP Understanding aboyt planning effective educational

ro ' Eviti
Programme and I‘uncnpnal Sclvitics for students wish loco

-
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also cxpecled to plan an effective therapeutic and programme and also refer for
mudical intervention whenever if necessary.

Learning Outcomes

Aller completing the course the student-teachers will be able to

* Idemify the persons with Locomoror disabilities such as Cerebral Pulsy,
Ampuiees, Polio, Leprosy cured, Muscular dystrophies, Newral and spinai
defects and Multipie disabilities.

*  Plananeffective programme for creating awareness aboxd the persons with
Locomotor disabilities and Multiple disabilities.

*  Plananeffective therapeutic and programme for the persons with Locomotor
disabilities and Multiple disabilities and to refer for medical intervention if
necessary.

*  Plan an effective educational programme and finctional activities for the
personswith Locemotor disabilities and Auitiple disabilitios.

Unil 1: Cercbral Palsy (CP)
1.I. CP: Nature, Tvpes and Iis Associaled Conditions
1.2. Assessment of Functional Difficulties of CP including Abnormalitics of
Joints and Movements {Gails)
1.3, Provisioen of Therapeutic Intervention and Referral of Children with CP
|.4, lmplications of Functional Limitations of Children with CP in Education
and Creating Prosthetic Environment in School and Home: Scaling
Arrangements, Positioning and Handling Techniques al Home and School
1.5. Tacilitating Teaching-Leamming of Children with CP in School, 1EP, Developing
TLM; Assistive Technology to Facilitale Learning and Functional Activities
Unit 2: Amputees, Polio, Spinal Cord Injurics Spina-bifida and Muscular
Dystrophy

2.1. Definition, Mcaning and Classification

2.2, Asscssment of Functional DifTicultics

2.3. Provision of Therapeutic Intervention and Referrnl

2.4, Implications of Functional Limitations for Education and Creating Prosihetic

Environment in School and [ome: Scating Arrangements, Positioning and
Fandling Techniques at Home and School -
2.5. Facilitating Teaching-Leaming: LEP, Developing TLM; Assistive icchnology
Unit 3: Multiple Disabilities and Other Disabling Conditions
3.1 Multiple Disabilitics: Mcaning and Classifications
3.2 Various Combinations of Mulliple Disabilitics and Associated Conditions
Such as Epilepsy, Motor and Sensory Conditions

3.3 Other Disabling Conditions such as Leprosy Cured Swudents, Tuberous
Sclerosis and Multiple Sclerosis

3.4 Implications of Functional Limitations for Education and Creating Prosthelic
Environment in School and Home: Sealing Arrangements, Positioning and
Handling Techniques at Home and School

3.5 Faalnating Teaching-Learning: 1EP, Developing TLM; Assistive tecchnology

Course Work/ Practical/ Field Engapement (any one of the following)

*  Undcertake a case sludy after identifying a child with cerchral palsy or a
child with Multiple Disabilities. Assess the child’s difficulties in activitics
of daily lving und academic activities and develop an intervention plan.

*  Undertake a survey on 50 children with different disabilities and find out
how many children are affected with cerebrat palsy and multiple disabilitics.
IFind ouf the causes ol their disabling conditions and what difficuliics these




48/M.D.S.U. Syllabus/B.Eg. Spl. Ed.

children are [y
Essentia| Readings

cing in attending their schools.

rebral !"n_.'sy. hup:ffssu.nic.infinclusiw:-
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| Disability Specialization

MENTAL RETARDATION
/ INTELLECTUAL
DISABILITY

ASSESSMENTAND IDENTIFICAT

IONOFNEEDS
Course code: C 12

Max. Marks : 16D
Interna) - 20
Exteraal : 8o

Contact Hours: g0

Learning Outcomes
Alter completin

Understand varions procedures,
their relevanee,

Gain insight into imp

ortance of, assCssmen
and becorme fanitiar Wikt Iat Pre School and setho ol leve!

opment and adapi ;
and assessmeny tools at pre sel plive behavioural aysessment

areas and approaches of assessment anef

1.1
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Unit 2: Assessment
2.1 Concept, Mcaning. Definition and urpasc of Educational asscssment
2.2 Methods ol Assessment - Qbscrvation, Inlerview and Rating Scale
2.3 Types and Approaches - NRT, CRT, CBA & Teacher Made Tesls
2.4 Areas ol Assessment - Medica), Psychological, Educational, Behavioural
& Ecological
2.5 Documentation of assessment, Result interpretation & Report WIHINg—
Implication of all the above for Inclusion
Unit 3: Assessment at Pre-School and School levels
3.1 Importance of Assessment af Pre- School and School {evel
3.2 Developmental and Adaptive Behaviour Assessment
3.3 Assessment Tools at Pre-School leve] — Upanayon, Aarambh, Portage.
MDPS, FACP
3.4 Assessment Tools a1 Schaol Ages - MDPS. BASIC-MR. GLAD, Support
[ntensity Scale
3.5 Documentation of assessment, Result inerpretation & Report wriling—
Implication of class level assessment & its relation to Inclusion with
resource suppori
Unit 4: Assessment at Adult and Vocntional levels
4.1 Sipnificance of Asscssment for Independent living of PwlDs
4.2 Assessmenl for Transition from School Lo Work
4.3 Assessment Tools for Independent Living -BASAL-MR, VAPS
4.4 Provisions & Schemes of MoSIE for Vocational Skill Development
4.5 Documenlation of assessment, Result inlerpretation & Report wriling —
Implicalions of assessment, Outcomes for Community living
Unit 5: Assessment of Family Needs
5.1 Significance of psychosocial needs and 11s assessment in family
3.2 Assessmenl of parental needs and its implication in planning IFSP
3.3 Assessment of siblings and its tmplication in planning [FSP
3.4 Asscssment of extended familics needs and ils implication in planning
IFSP
3.5 Assessment of family and community resources for inclusion und
strengthening of family. documentation, recording and reporting
Course Work/ Practical/ Field Engagement (Any one)
Camp/ Community Mode
* Toconduct awarcness programs on MR/ID in urban/ rural areas
* To organize awareness rally involving stakeholder like Parents, Familics,
Teachers & Employers
* To conduct advecacy program for PwIDs
School Mode
* To organise workshops for Parents, Siblings, Pcer Group.
* To conducl awareness program on Skill Development for PwID
* To organizc skill development program for PwID in a project mode
* To organize events for co-curricular activities

To arganise exhibition on subject TLMs related to maths, language, scicnce,
ele, :

Clinical Mode :
* Presentation of Case Study on Behaviour Modification
* To orgenize workshops for preparing Teacher Made Tests, Identification
lools, TLM Kits, Report Writing, Schedules for parental and service user

%%--— T
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l[eedback.

To present Clinical Observati -
: s€rvation, Anccdotal gnalysis & S
Reviews related to disabili{y lysis & Book/ Journal

Essential Readings

Sugpeste

Baine, D. {1988). ' : ; :
Asscssmcm{, }. Handicapped Children in Developing Countrics.
Curriculum and Instruction Universit
: y of Alberta, Alberia
Evans, P .& V. . : '
e cerma, V. (Eds.) (1990) .Special Education, Past Present and
imprnving instruclion. Allyn & Bacon, Boston
ongone, (19%0). Teaching Retarded I::nrnursc: ] ;

Mental .relar-:lalinn. NIMH, Secunderabad. Hmesmand Methodsor
Eﬁl:ddl- V.. & Narayan. I. (1998). Functjonal Academics for students with
EE’:;';‘,::‘ 1’; i‘lg};{]ﬂ]}’“? ). (2004). FACP — PMR, NIMIL Sccunderabad

sl . Towards ind s serie '
S et ndependence series | 1o 9. NIME,

Narayan, J. ' i i '
51‘:m_"_é"lsn, 1. (2003) Educating children with learning problems in regular
Narayan, J. (2003} Grade Level ASSCss ' i
an, . meat Device for C 3
ILﬂzrﬂmmg l;rnﬂcmz:jn Repular Schools, NIMH, Sccundcr-.;}l;agh”dmn with
ﬂ.}’ﬂn. "y :P’r'E i-_l V. RHD, S. l - 1
for NIMH, Secanterboc (2002) Functional Assessment Checklist
Overton, T. {1992}, ' ] | i i
i Jcrsy( 2} Assessment in Special Education: An Applied Approach.
Ermdm K.C.(1997. Edu::_aliun of Exceptional Children. New Delhi, Vikas
epp, AC. (1983) Teaching the Mecntally Retarded, New Jergey Prentice
Hall The Faimer Press. York McMillan, a
d Readings
Myreddi, V. & Naravan, J {1998). Functio j
3 v d. : nal Academics fi :
Eanml retardation - A puide for teachers, Sccunderabad: N?i‘:dsil;].dcms e
Rﬂm}’En. & Kutty, A,T-"l:‘. {1989) .Handbook for Trainers of the Mcenially
Nclarded }]EIEEHS Pre-primarv level. NIMH, Secunderabad
arayan, J. J(] : ne ' ith 1
Sccuidemhgd, IEII{MQI?} School readiness for children with special needs,
Peshwaria, R., & Venkatesan {1992) .Behaviou
; . : , ral approack for reachi
E;:;tnlly ngn;deici:[’uldmn :A manual for teachers, NIFEH ;ccunnrd[;rﬁ:;:ilg
OWay, B.A., & Patton, J.R. (1993). Strategies for teach1' §
;puc:a! needs. New York: Macmillan Fuhlish%ng Cnmpan;:-.ng carmers wit
Runl'M' & Sen A K, (1989) Mentally Retarded Children in India.
Sﬁan:ll‘a, SP [11199? .Schn_ul Readiness programme, New Deihi: NCERT
ik 3, P (1995). Basics on Development and Growth of a child, New
Subba Rao, T.A. (1992). Manual on De i jcati ills i
%denta[ly R ctarded Gl veloping Communication Ski ll5 in
aylor, R.L. (1993). Assessment of Exce tional § i
_ . dents Educationa|
Van Riper, G, 3l ptional Stu . cational and
k) EpEEF:: [_:- C.A. and Emerick. L. (1998). Speech Correction-An infroduction

Vi_deu Films, (2002). Help them learn make it casy, NIMH, Secunderabad
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CURRICULUM DESIGNING ADAPTATION & EVALUATION

Course code: C 13
Max. Marks : 100

Internal : 20

Contact Hours: 60 Externsal : §0

Learning Qutcomes
Aler completing the course student-teachers will be able to
nderstand nature of curricnlum, principles and sreps of currictfun

designing, domains and curricufum evaluation.

Develop insight into importance of early childhood special education, ils
domains and school readiness programme and their implications.
Acguire knowledge about curricufum domains at secondary, prevocationat

and vocaiional fevel and undersrand its implications.
Understand different strategies for curricufun: adaptation, accommodation,

modification and their significance,
«  valuation and make effective use of different teclnigues.
Unit 1: Curriculum Designing
1.l Meaning. Delinition, Concept and Principles of Curriculum

1.2 ‘Types and Approaches of Curriculum Designing _
1.3 Curriculum Domains - Personal, Social, Academics. Recreational and

Community living
1.4. Steps in developing curriculum, ch

inclusion _
1.5. Curriculum evaluation, Implementation in inclusion

Unit 2: Curriculum at Pre-School and Primary School level _
2.1 Significance of Early Childhood Education and School Readiness ‘
2.2 Early Childhood Education Curricular domains — Enhancemenl of domain

in Motor, Persanal, Cognitive and Communication areas
2.3 Curriculum Domains for Early Childhood Education and Sensory

Mechanism
24 Sensitization of family, involvement in pre-school and primary level
2.5 Implication of pre- school and primary levels for Intervention,
documeniation, record maintenance and report Writing
Unit 3: Curriculum at Secondary, Pre-vocational and Vocationsl level
3.1 Curriculum domains at Secendary level
3.2 Curriculum domains at Pre- vocational level

3.3 Cumriculum domains at Vocational level
3.4 Rehabilitation of PwIDs under National Skill development Scheme (NSDS

by MSJ&LE) _ _
3.5 Implications of placement for inclusion in Community, Documentation,
Record Maintenance and Reporting

Unit 4: Curriculum Adaptations . _
4.1 Need for Curicular Adaptation, Accommodation and Modification

42 Adaptntion, Accommodation and Modification for Pre —academic
Curriculum

4.3 Adaptation, Accommodation and Modification for Academics Curriculum

4.4 Adaptation, Accommodation and Modification for Co-Curriculum

4.5 Adaptation, Accommodation and Modification for School Subjects

Unil5: Curriculum Evaluation '
5.1 Concept, Meaning, Definition of Curriculum Evaluation

allenges of developing curriculum lor
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§§ ;E[:'ypes and Approaches of Evaluation
-4 EMerging trends in evaluation —CCE, Teacher Made Tests Gradi :
5.4 leﬁ:lrcn_lial cvaluation of PwiD inclusive setup R g Syt
c S.ivl'mphcalmnsnf:vﬂlualiun for inclusion
aurse Work/ Practical/ Field Engagement (Any O
Special/ Inclusive schoolg : (A1 One)

To prepare need based curricutum for training |
(ral
ADL Skills raiing in

School Readiness
Transilion from School 1o Work
MuvcmcnUDuncEﬁ’ngufSpurls skills
Computer usage
House Keepings Laundry
({:]ardcning / Horticulwre
reative / Performi ‘
Essential Readings PO AT

. Baine, D. {(1988) Handicapped Children in Developing Countries,

and behaivour problems, Boston: Allyn and Bacon.
Ieyachandaran, P, & Vimala, v {2000). Madrs Developmenta) Programming

. rl:;lctt}:g R.L. (1949].:1“cac_hing the Mentally Retarded Student; Curriculam
. gﬂg and Slmregms.Llhrary of Congress Cﬂlalnging—r'n-puhiicminns clam:
‘ yreddi, V., & Nam:',*an. J. (1998), Functionai Academics for students with
mild mental retardation, NIMH, Secunderabad.
Myreddi, v. & Narayan, J. (2005) FACP - FMR, NIMH, Secunderabad,

*  Narayan, J, (1990). Towards ind i
Sscutde i lndcpendence serias | to 9. NIMH,

*  Narayan J. (2003) .Educating children w; '
: . with I¢ ]
schools NJ MH, Secundembacﬁ = SHingermblensin resular
. Nﬂrﬂy_ﬂn, 1, (IQEEJ_ Grade Leve Assessment Deviee for Children siviih

*  Overion, T, (1992). Assessment ; 7 :
) New York McMiilon ment in Special Education an Applied Approach,

* Panda, K.C, (199 - - . o
Pl-lb]i:l‘l:.lﬂtinns_( 997). Education of Exceptional Children. New Delhi, Vikas

. E[cupl-p A.C. (1983) Teaching the Mentally Retarded, New lersey, Prentice

Suggested Readings

*  King-Sear, H.E. (1994) Curriculym Based : s .
lﬁﬂn I::nit:.gﬂ;g:‘,'g Inguler Publishing Group Psssssmentin Special Education
o arayan, & Kutty, A TT. ( 1989) Handbook for Trajne
‘ : 5 of the Ment
E:;l:r :ri i F;fﬂﬂr‘ljs\l:rc&pnmm}r level. NIMH. Sccunderabad Ay
) vana, X. and Venkatesan, (1992) Behgyi 1
for teachers. NIMH, Sﬂﬂundcﬁuhud_} Chavioural retarded childran A marnual

" Pun, M. & Sen AK. (1989) Mep dréh i fod:
Delhi Minc Tl ) Mentaily Retarded Children i India., New
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= Sharma, P. (1995}). Basics an Development and Growth of a child, New
Delhi Reliance.

*  Subba Rao, T.A. (1992). Manual on Developing Communication Skills in
Menlally Retarded Persons, NIMH. Secunderabad,

*  Taylor. R.L.(1993), Assessment of Lxceptional Students Educational and
Psychological Procedures. Boston: Allyn & Bacon.

*  VanRiper, C.A. and Emerick, L. {1990), Speech Correction-An introdugtion
to speech pathology and Audiology. Eighth Edition, Prentice Hall

*  Video Films. (2002). Help them learn make it casy, NIMH, Secunderabad.

NP YEAR

GUIDANCE & COUNSELLING
Course Code: B 10(A)
: Max. Marks ;: 50
Internal : 20

Contnct Hours: 30 External : 30

Lenrning Outcomes
After compleling this course the sludent-teachers will be able 10
~  Apply the skills of gridance and connselling in classroom sitnations.
*  Describe the process of development of self-image and self-esteem.
* dAppreciate the types and issues of counselling and guidance in inclusive
setiings,
Unit 1: Intreduction to Guidance and Counselling
I.1" Guidance and Counselling: Definition and Aims
1.2 Areas of Guidance and Counselling
1.3 Core Conditions in Counselling
1.4 Skills and Competencies of a Counsellor
1.5 Role of Teacher in Guiding and Counselling Siudents with Special Needs
Unit 2: Enhancing Self Image and Self Esteem
2.1 Concept of Self as Human
2.2 Understanding of Feelings and Changes
2.5 Growih to Autonomy
2.4 Personality Development
2.5 Role of Teacher in Developing Self-Esteem in Children
Unit 3: Guidance and Counselling in Inclusive Education
3.1 Current Status with reference to Indian School
3.2 Types of Counselling: Child-Centred, Supportive, Family
3.3 Guidance in Formal and Informal Situations: Within and Quiside Classroom,
Vocational Guidance .
3.4 Group Guidance: Group Leadership Styles and Group Processes
3.5 Challerges in Group Guidance
Practicum/ Field engagement
I. Counselling and report writing on e selected case
[l. Simulation of a parent counselling session
lHI. Report of critical ghservation of a given counselling session
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Transection
The transaction for this course s
Student-teachers the ability to b

appreciate the role of g gutde an
Essentijal Readings

* Naik, PS, 2013), Counselling Skills for Edyengi

» & Reddy, R.S {(2003). Academi ;
F st L ] = [ ] mlc E . ] .
and Acrivities. Soujanya Books. New el n¥ironment: Advice, Counse|

" Shah, A, (2008). Basics in ety .
Publishing House, gGuidance and Counsclling, Global Vision

. ghTa V.K. (2005), Education and Train
Hidance. Soujanya Books, New Dli:
Suggested Readings ’ e el
. Ki}pt{nan, R.R. (2004). F- ithdamentaly
Printing Company, Phillipines.
. Pal,_D.B. (2011). Educationg
Soujanya Boaoks. New Delhij,

g of Educationa| and Vocationa}

and Vocational Guidance and Connset {ing,

APPLIED B
e G EHAVIOURANALYS]S

Contact Hours: 30 M
ax. Marks : 50

Internal : 29

Learning Outcomes S—

Afller underiaking the courge th

¢ student-teachers will be abl
c 1o
Develop an understanding of the underiyin

Applied Behavipupgl 4 nalysis (ABA).

: jfsefvaﬂ'mrs measures of behavioyral assessment,
PPy methods of AB4 in teaching and learning environments

Integrate fechnigues of ABA in teqet, INg proprams

*  Select suitable Strateg; :
: Eies for man : .
Unit I: Introduction to Appiied Bj;haviu:gmg ienging behaviours

- S r Analysi
1.1 Prmctplusufﬂr:haviuuralAppruach 7 ARA)

Il;.' :Bﬁ - Concept and Definition
: ssumptions of ABA — Classical and O ition]
m erani C
1.4 Behaviour- Definition and Feature Frahioning
L5 Asgessment of Behaviour ~
| Recording Syslems
Unit 2: Strategies for Positive Behaviour

2.1 Selection of Behavioura] Goals
2.2 Reinforcement

g principles and assumptions of

Functiona| Analysis of Behaviour, Behaviour

Support

. e

— -

e ——

M.D.S.U. Syllabus/ B.Ed. Spl. Ed./55

2.3 Discrele Trial Teaching
- Discriminative Stimulus - Characteristics

- Response
- Prompis: Physical, Gestural, Pointing, Visual, Positional. Verbal
- Conscquence - Characterislics
- Inler-Trial Interval
2.4 Application ol ABA in Group Sclling
- Negatialion and conlracl
- Token cconomy
- Response cost
- Pairing and lading
25 Leadership role of 1cacher in promoting positive behaviour
Urit 3: Management of Challenging Behaviour
3.1 [ifterential Reinforcements of Behaviour
3.2 Extinction and Time Out
3.3 Response Cost and Overcorrection
34 Maintenance
3.5 Genceralizalion and Fading
Practicum
I Observation and [unctional analysis of behaviour of a given case.
[1. Development of ABA program for management ofa challenging behaviour.
Transaction
The course consists of several concepts from behavioural theorics. The concepls
should be explained through real lifc examples and selected case studics. Students
snould be encouraged 1o conduct systematic observations of behaviour and suggest
suitable plan of action for dealing with behavioural deficits in children.
Essenlial Readings
*  Bailey, )., & Burch, M. (201 1). Ethics for Behaviour Analysts. Routledpe,
New York.
*  Cooper, 1.0, Timothy, E.H., & Heward, W.L. (20007). Applied Beliavionr
Anaivsis. Pearson Publicalions.
*  Fisher, W.W,, Piazza, C.C., & Roane, H.S. (2013). Handbook of Applied
Behaviour Analysis, Guilford Press, New York.
* Kcearney, A. 1. (2007). Understanding Applied Behavionr Analyy
Introduction to ABA for Parents, Teachers and Other Professionals. .
Kingsley, Philadelphia. st
*  Lewis, P (2006). Achieving Best Beliaviour for Children with Developniental
Disabilities. Jessica Kingsley Publishers London.
Suggested Readings
*  Aune, B., Burt, B., & Gennaro, P. (2013). Behaviour Solutions for the
Inclusive Classroom. Future Horizons Inc, Texas,
* Moyes, R.A, (2002). Addressing the Challenging Behaviour of Children
with HFA/AS in the Classroom. Jessica Kingsley Publishers London.

100 hours
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MANAGEMENT OF LEARNING DISABILITY

Course Code: B 11(A) i _
’ Max, Marks : 50

Internal : 20
Contact Hours: 3¢ External ; 30

Introduction

This course will provide an understanding of the 1ypes and characleristics of Children
with Learning Disabilitics and their associated candition. The course will include
assessment of basic curricular skills, standardized (¢sts and inlerpretation of test
reporl. This course, grounded in research based nlerventions. is designed 1o assess all
who work with students in special and regular education in developing skills 1o cach
and suppont accentable behavior that is demonstrated in home. school and COMMUnity
seltngs. , ' '
Learning Outcomes
After completing the course the student-teachers will be able to X

* Ixplainthe concept, causes and characieristies of learning disabilities,

‘' Discusdifferent types of learning disabilities and its associated canditions.

* Develap teacher made assessment test in currichlar areas,

*  Plan appropriate teachi Ag sirategies as per the specific needs of children

witl learning disability.

Unit 1: Learning Disabilities: Types

[.T Verbal learning disabilitics: Dyslexia, Dysgraphia, Dyscaleulia.

1.2 Non-verbal learning disabilitics

|.3 Language Disorders-

1.4 Associated Conditions; ADHD & ADD

1.5 Emotional & Behavioral problems,
Unit 2: Assessment of Basic Curricular Skills

2.1 Assessment of Readiness Skills

2.2 Assessment of Reading, Wriling and Math skills

2.3 Teacher made 1est

2.4 Standardized Tests: Need, Types & Purpose

2.5 Interprelation of Test repori
Unit 3: Intervention Strategies in Basic Skills of Learning

3.1 Language skills

3.2 Reading

3.3 Writing

“Watlls skills
tudy skilis

Tramxction
This ectivity-based approach should allow the teacher to slep back and allow the
sludent-teachers to self-facilitate, The sfudent-teachers must be given cxperience in
‘the various setiings such as clinics, schools, resource centres cle, for exposure to
actual assessment. Discussions, debates, simulations, collaborative methads, must
be used for transaction,
Course Work/ Practical/ Field Engagement

*  Preparc of checklist for screening LD
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*  Develop weacher made assessment test in any one curricular area for a given
child '
*  Plam appropriate teaching stralegies as per the specific needs of 3 given
child with learning disabiliny
Essential Readings ‘
*  Bauver, AL M., & Shea, T M. (2003), Parents und schools: ereating a successiu
partnership far students with special needs. Morrill Preatice Hall, New
Jersey
*  Mykicbust. F.( 1983), Progress in Learning Disabilitics, Guenc and Stration
~ New York.
> Reid. K. {1988). Teaching the Learning Disabled, Allyn and Bacon. Baston.
Suggested Readings

’ Daca. L. M., & Cervanles. F.T. (2004). The Bilingual special educulion
interface, (dth ed) . Pearson. New Jersey

. Browder, D. M. (2081}. Curriculum and assessmenl for students with
moderate and severe disabilities. . The Guilford Press, New York

. Brunswick, N, (2012). Supporling dyslexic adults in higher education and
the workplace. . Wiley-Blackwell, Malden.

. Fitzeibbon. G, & O Connor. B, (2002). Adult Dyslexiaa gride for the
workplace. Tohn Wiley &Sons,lad. London.

- Gribben, M.( 2012). The sludy skills 1o00lkit Tor students with dyslexia,
Sage Pub. London _

- Karanth, . & Rozaria, J. (2003). L::arning disabilitics in [ndia willing the

mind to learn. Sage Publicalion. New Delhi
Marun, L. C.¢ 2009), Siratcgies lor leaching siudents with lcarning
disabilities, . Corwin Press,Calilornia

. McCardle, I, Miiler, B.. Tee, J R, & Tzeng, O, J.L. (2011). Dyslexia
across languages, (orthegriphy and the brain-gene-behavior link yBaltimore.
PPau] H. Brookes.

. shula, C, (2000). Understanding chiidren with language preblems.
Cambridge.New York, :

. ’rakash, P. (2008). Education of exceplional children: challenges and
stratrgies. . Kanishka publishers, New Deihi.

s Reddy, GL.. & Ramar, R ( 2000}. Education of children with special necds,
New Delhi - Discovery Pub.

" Thapa, K. (2008). Perspectives on learning disabilities in India. (current
practices und prospects), Sage Publication, Las Anpcles.

: Trusdell M. L., & Horowitz, I, W (2002). Understanding lcaming disabilitics

. @ parenl puide and workbook - for parents, teachers, professionals,
advocales and others who work with, or come in contact with, individuals
with [caming disabilitics. (3rd rev ¢d) Maryland. York Press.

. Weng, B., & Butler, D. L, (201 2). Learning aboul leamning disabilitics. {41h
ed.) Amsterdam. Elsevier Academic Press,
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VOCATIGNALTMIN[NG, TRANSITION & JOB PLACEMENT
Course Code: B 11{B) '
Contnct Hours: 30 Max. Marks : 50
Internal : 20

External : 30
Learning Outcomes

Afler compleling the course the student-leachers will be able 1o
~ Develop an understanding of vocaiional education & its relevance Jfor PIWD 5,
*  Carry oui vocational assessment and make vocational training plan,
*  Plan for transition from Scheaol (o job.
*  Identify various avenues for job placement,
*  Facilitate PIVD 'k in making choice of vocational trades.
*  Acquire the concept of independens living and eMmpoMerment.
Unit [: Fundamentals & Assessment of Voentional Rehabilitation
|.1. Delinitien, meaning and scope of Viacalional Education
1.2. Legislntions, policies, agencies, schemes, concessions & benefits for PWDs
with respect to employment
L.3. Approaches and models of Vocational training
.4, Asscssment, Evaluation of Generic skills & Specifie job skills using various
1ools
1.5, Approaches & Principles of vocational assessmenl
Unit 2: Vocational Transition & Curriculum Planning
2.1. Concep1, meaning, imporiance of transition
2.2. Vocational ransition models
.2.3. Transitional Planning-at pre-vocational & post-vocational level
24. Development of Individualized Vocational Transitional Plan
2.3, Development of Voeational Curriculum
Unit 3: Process of Vocational Rehabilitation & Placement
3.1. Types of Employment Setlings
3.2. Process of Job Placement & Creation of Need-based Employmenl Settings
3.3. Adaptations, Accommodation, Safety Skills and First Aid
34, SelfAdvocacy & Self Determination Skill Train ing
3.5. Equal opporiunities and attiludes towards persons wilth disabilitics
Hands on Experience :
*  Devcloping curriculum on any vocational skill
" Adminislering any vocational assessment taol
*  Visit to any vocation Institution
Suggested Rerdings .
= McDonnell, 1., & Hardman, M,L.{2010). Successful Transition Programs
Pathways for Students With Intellectoal and Developmental Disabilities,
Sage Publications, Los Angeles.
*  RKutty, AT, & Rao L.G (2003).Curriculum for Vocationzl Education,
Transition of Persons with Mental Retardation from School to Wark. Series
-2, NIMH Publications, Secunderabad,
*  Rutty, AT, &. Roo, L.G, (2001). Transition of Persons with Mental
Retardation [rom School to Work — A Guide, NIMH Publications,
Secunderabad,

!
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s MuI-:hnhndh!yay. M., & Kutly AT, (2006). Principles ol Vocational Training.
Part-1L. DVTE {MR) Manual. Rehabilitation Council of lndia, Kanishkg
Publisher, New Delhi,

*  Rao. V.K. (2004}, Vocational Education. A.P.H. Publishing Comporation,
New Delii.

* Wehmeyer, M. L, (2007). Promoting Sell-Determination in Sstudents with
Developmental Disabilities, Guilford Press, Washinglon.

* Whileheud, T, D, & Hughey, J. B. (2004), lzxploring Scllf Advocacy I'rom a
sacial Power Perspective. Nova Science Publishers. New York

EDUCATIONALINTERVENTION ANDTEACHINGSTRATEGIES
Course Code: C 14
Max. Marks : 100
Internal @ 24
External ; 80

Coniact Hours: 60

Learning Quicomes
Aller completing the course student-teachers will be able 1o

* cppreciaic and orient oneself in understanding, planming and ]y
intervestion appropriciely and demonstrate it
Realize the importance of developing IEP, acquire the required compeiencies
for ity development, implementation and evatuation,

*  Undersiand basic of leurning amd teachin g and acquire competency to sefect
and demonstrate appropriate teaching strategies for teaching in different
chrriciium areas.

' Understand nature and identification maladaptive behavionr and deveing
tnsight into various modes of its management.

*  Develop understanding ofvarious therapeniics interventions, their vbjectives,
scope, madalities, and require intervention.

Unit !: Intervention
L.l Concept, Significance, Rationale, Scope, Advantapges ol Early Intervention
|.2 Types of Carly Intervention
1.3 Intervention Techniques
I.4 Rccord Mainienance and Documentation
1.3 Implication of Early Intervention for pre-school Inclusion
Unit 2: Individualised Education Programme
2.1 Need, Importance and Hislorical Perspective of IEP
2,2 Steps and Componenis of IEP
2.3 Devcloping, Implementation and Evaluation of 1EP for PwID and ils
associated conditions
2.4 IFSP - Planning and writing
2.5 Applicalion of IEP for jnclusion
Unit 3: Teaching Strategies and TLM
3.1 Stages olLeaming
3.2 Principles of Teaching
3.3 Multi-sensary Approaches — Montessori Methods, VAKT Method, Orton
- Gillingham Methed, Augmeniative and Aliernative Communication
3.4 Teaching Strategics — Task Analysis, Chaining, Shaping, Modelling,
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3

Prompting, Fading and Reinforcement, Roje Play, Play Way me(hod

.2 Develapmenr and Use of TLM lor ID

Unit 4: Intervention for Mal-ndnptive Behaviour

d

I Definition und Lypes of Mal-adaptive behaviour

4.2 Identificalion of Mal-adaptive behaviour

4.3 Functional Analysis and Behavion

4.4 Management of Mal-adaplive behaviour al Home and School, Paren

4.
Unit 5: Therapeutie Intervention

! Occupational Therapy ~ Definition, Objective, Scape. Madalitics and

jl

Behaviour Techniques (CBT)
il

Counsclling - Individual, Group and Community

5 Ethical 1ssues in behaviour management and implications for Inclusian

Inlervention

5.2 Ph}’ﬂi{][hﬂrﬂp}'-Dt‘:ﬁniliﬂn. Objective, Scope. Modaljiies and [niervention
3.3 Speech Therapy - Definition, Objecrive, Scope and Types o Speech,

“Languape and Hearing Disorders and Intervention

54 Yoga and Play therapy - Delinition, Objecrive, Scope and Intervention

3.5 Thermpeutic interventien: Visual apd Perlorming Arts (e Music, Drama,

- Dance mevement, Sports, ¢Ic,)

Course Work/ Practiegl/ Field Engagement (Any One)
Special/ Inclusive Schools/ Entstituie

To deliver Modulary Thematic lectere on relevan: topie

To organise competitions for co-curricular activilics al Logal, Districi
and Siate leve]

To organize exhibition on Products prepared by PwIDs and to raise
funds through auction/salc for training livelihood and 1afen enthancémen

Essential Readings

Alberio, PA, & Trontman, A:C. (I995). Applicd Behavigur Analysis for
Teachers {4(h edilion). London: Merrill Publishing Company.

Baine, D, (1988) Handicapped Children in Developing Countries,
Assessment, Curriculum and Instruction, University of Afberta, Alberta,

Berkell, D.E.I & Brown, J M. (1989). Occupational. Transaclion [rom

Gardiner, M.D. (1985). The principles of exercise therapy. Delhi: CBS
Publishers & Distributors.

Jacobs, K ( 1990). Occupational therapy: Work relaied programmes and
assessment, Boston: Little Brown.

Jayachandra, p (2001) Teaching yogasanas for persons w
relardation, Chennei: Vijay Human Services. |

Jeyachandaran, p. Vimala, V. (2000). Madras Developmental Fmgrﬂmming
System

Longone, 3, (1990), Teaching Retarded learners Curriculum and Methads
for Mentally Handicapped,

Myreddi V. & Narayan J, (1998). Functional Academics for students with
mild mental rélardation, NIMH, Secunderabad,

ith mental

r Modificatian Techniques, Cogaitive
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Naravan J. (1990), Towards independence series | o 9. NIMII,
Secundembad. | |

Nurayan J. {2003) l2ducating children wiih learning problems in regular
schools NIMH, Secunderabid. _ N _
Narayan, J, (1998) Grade T.evel Assessment Device for Children wilh
Learning

Problems in Regular Schools, NIMH. Secunderabad. _
Narayan, ). Myreddi, V. Rao. S. (2002). Functiona) Assessment Checklist
for programming _ |

Overton, T. {1992} Assessment in Special Educiuion un Applied Approach.
New ' N
Punda, K.C. (1997). Education of Exeeplional Children. New Delhi "I-"':l!'»..i]b
Pandit, A & Grover U (200 % Sell Instructional Madules an occupational
therapy/physiotherapy, BED (MR) SPE, Bhoj University, l]h-::npul. |
Peshawaria, R & Venkatesan, S, (1992), Behaviour approach in teaching
mentally o
Repp A.C. (1983) Teaching (he Mentally Retarded, New Jersey. Prenlice
[all King- o |
Sears, H.E. (1994} Curriculum Based Assessment in Special Fducation.
SanDicgo Singular Publishing Group. | | |
Shesrborne, V. (1990). Developmental movement for children. Cambridge:
Cambridge Universily Press, o
Subba Rao, T.A. (1992, Manual on Developing Communication Skills in
mentally retarded persons, NIMIM. Secunderabad. _ | 1
Swaminathan, M. (1990) Play aclivity for voung children. India- U]\{[CI:F.
Thomson, A., Skinner, A. & Piercy. ), (1991). Tidy's physiotherapy (Twelith
cdition}. Oxlord: Bulterworth — Heinmann Lid. | | |
van Riper. C.A. and Emerick L (1990) Speech Cnrrcclmn‘— An intraduction
lo Speech Pathalogy & Audiology, Cightk Edition, Prentice Hall

Sugpested Readings

A.C.Ornstein (1990). Strategies for Fileclive Teaching. Harper and Row.
IPublishers, Inc. . ‘ |

David W. (1998). Teaching and Leamning in the Early Years. London und
New York: Routledge. | |
Jackman HLL, (1999). Sing Mc a Slory: Tell Me a Song. Calfornia: Crpwn
Press, Inc. ‘ | _ . u
IMastropieri S, {1987). Effective Instruction for Special Education. Litile,
Brown and Company;, Inc. |

Narayan, & Kuity, A, T.T. {1989) Ifandbook for Trainers of the Mentaily
Rclarded persons, Pre-primary feve), NIMH, Secunderabad. |
Peshwaria, R, and Venkatesan. 5. (1992) Behavioural retarded children A
manual for Publication. _ | |

Pun, M. & Sen AK. (198%) Mentally Retarded Children in India. New
Delhi. N |

Robert A. Gable and Steven FW. (1993}, Strategics for Tcachmg} Sludcrus
with Mild to Severe Meniul Retardation, London and Philodelphia: Jessica
Kingsicy Publisers,
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: Subba Rao, T.A. (1992), Manual on Developing Communication Skills in
Mentally Teachers. NIMH, Secunderabad. :
- Van Riper. C.A. and Emerick. L. (1990). Speech Correclion-An introduction

to speech pathology and Audioloegy. Lighth Edition, Prentice Hall.,

TECHNOLOGYAND DISABILITY
Course Code: C 15

ivlax., Marks : 100

Internal : 20
Contact Hours: 60 External : 80

Learning Qutcomes
AfRter completing the course sludent-icachers will be able 1o
*  Compreitend role of technology in educating clifdren with 1D and acquire
knowledge about its various approaches and modes.
= Understand nature of ICT, ity basis, development and use.
*  Usecompuiter programme and saftware for the benefit of chitdren with 1D,
*  Develop skitls and competencies in use of Punarjani avid C-DAC and
infegrate technology for instrictions and inclusion. _
* Apply technology for deveioping lesson plan and adapied assistive devicay.
Unit I: Technology in Education and Instruction
Il Educational and Instructional Technology - Meaning, Nalure, Scope,
Definition, Objectives and Significance
1.2 Educational Technelopy and Insiructiona) Technaology — Role and Recent
Trends. ; _
1.3 Approaches of Educalional Technology ~ Hardware, Soltware, Syslem
approach, Individual & Mass media approach.

l.4 Differential Instruction. Universal Design of lcaming and Individualised
Instruction,

.5 Implication of the above for inclusion.
Unit 2: ICT
2.] ICT -~ Mecaning, Definition, Scope and Significance
2.2 Psychologicef bases for ICT among teachers and learners
2.3 Development of ICT - Stages, Requirement and Process
2.4 Use of ICT in developing collaborative networks for sharing and learming
such as Internet — E-mail, Tele-teaching, Tele-conference
2.5 Use of ICT to simplify record keeping, information management in
education administration in special and inclusive sellings
Unit 3: Use of Multimedia in Education
3.1 Mulli Medin - Meaning, Nature, Scope, Definilion and Approches.
3.2 Types of Instructional Aids: Projecied & non-projecled Aids, Projectors,
Radio, Tape Recorder, Television, Ftlms, Computers, whitcboard,
Smartboard, ¢-Flash Cards, Educational Toys

3.3 Advanlages, Limitations and Challenges of Using Multi media in Education
3.4 Recent Trends in Multimedia

3,5 Implication of Multimedia in teaching learning.
Unit 4: Technology Based Instructions _
4.1 Enhancing Technology Friendly Practices among Teachers.
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1.2 Compuler-Assisied & Computer Managed Instructions, Cybernelics.
- learning. Usc ol Nel Search and Websiles

4.3 Disabilily Friendly Technology — Punarjani, and e-learning Framework
developed by C-DAC

4.4 Developing Technology Intcgrated Lessons — Individual and Group

4.3 Implicaions of Technolagy based instruction in Inclusion

Unit 5: Application of Technolopy

5.1 Application of Technology in ).esson Planning, Worksheet Preparation,
Report wriling and Evaluation

5.2 Application of Technalogy in Assistive Devices — [Far example, JAWS.
Smartphones, Serecen Readers

3.3 Application of Technology in Instruction — Individual. small group and

large group
3-b Advanlages. merits and demerits
5.5 Implications for inclusion

Course Work/ Practical/ Field Engapement (Any One)

Special/ Inclusive School/ Institute
* To organize workshops [or use ICT lor disability friendly activilies
* To develop technology supporled lessen plans for PwiD
" To us¢ mass media/multi media for creating awareness on disability in
rural are;is

Essenlinl Readings

* Kulkarni, 8.8. (1986). Introduction 1¢ Education Technology, New Delbh:
Oxford & [BH Publishing Co.

*  Kumar, K.L. (1996}, Educational Technology and Communication Media,
Cultack: Nalanda.

*  McMiilan, ILH, & Schumarcher, 5. (1989). Rescarch in fiducation: A
Conceptual Introduction, New York: Harper & Collins.

+  Mchra, Vandana (2004} Educational Technotogy, New Delhi - S S Publishers.

* Mohanty, J. (1992). Cducational Technology, New Delhi: Deep and Deep
Publicalion.

* Mukhopadhaya. M. (ed.) (2005). Education Technolegy Knowledge
Assessment, New Delhi: Shipra Publications.

* R..Robertson, 5. and Peter John, (2009). Improving Classroom Leaming,
wilh ICT, New York: Routledge. Takewale, R. G (1995). Technologies for
Educatianal Network, Presidential address in the seminar en Technologics
Jor Educational Nelworking, New Delhi: IGNQU.,

* Richmond, W. R. (ed.) (1900). The Concept of Educalion Technology: A
Dizalogue with Yoursell, Landon: Weidenfield and Nicolsan.

= Samputh, K., Paonirselvam, A, & Santhanam, S. (1990). Iniroduction 1o
Educational Technology, New Delhi: Sterling Publishers Private Limited. _

» Sharma, Hemanl Lata and Sharma, Savita (201 0). Learning 10 Learn with
Love: Theory and Praclice of Co-operative Learning, New Delhi: Gagandcep
Publicalions Sutherland,

Suggested Readings

* CimaM Yeole. (1991). Educational Technology. CimaMycale.
+  D.ES,(1982). Handicapped Pupil and Special schools, Regulations. London
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HMSO,

* Dipika Bhadresh Shah, (1591). Edueational Techn
lenching competency GavendraPrakashan

* JapanathMohanty. (1998). Siudies in Lducational Broadeasting. San
subscription agency.
Manpal K. (1990), Fundamentals olEducational 1echnolopy. Prakash Brothers

Ruhela Satyapal, (1991). Educatianal Techinology, A systematic Text Book
Assogialed Publishers

Tara Chand, (1992). Educalional Technology, Anmol Publication

ology lor developing

PSYCHO-SOCIALAND FAMILY ISSUES
Course Code: C 16

Max. Marks : 50
Internal : 20

Contact Hours: 30 External : 30

Learning Outcomes
After completing the course student-tenchers will be able 10
" Realise importance and role of family in rehabilitation of children with ID.
Develop insight into various Psycho-social isswes and their impact o
rehabilitation on Pwip, misconception and social practices and develop
based approach.

To realize importance of faniily invelvemaent i rehabilitation frocess by
Jorming parents self help gronp and parent association,
Undlersiand various Adolescent related issies and challenges their inplication

Jfrar rehabilithsion of Pwils and to explore probable employment apportunities
or them.

Comprehiend role of ¢ ommunily and conununity participation and models.

advantapes / disadvantages of CBR programme for Pwils,
Unit I: Family

1.1 Family — Concept, Definition and Characlcristics
1.2 Types of family
1.3 Reaction and Impact of disability on famiiy
.4 Nceds of family and counselling
1.5 Role of family in rehabilitation of PWID
Unit 2: Psychoe-Social Issues
2.1 Adtitude of family, Community, Peer Group, Teachers, Co-workers
2.2 Myths, misconception and social praclices
2.3 Diflerence belween Intelleciual Disability and Mental 11Iness

2.4 Psycho-Social Issues — Exploitalion, Delinquency. child labour and child
Abuse

2.5 Righis and Advocacy

Unit 3: Involving Families
3.1 Training und involving families in the rehabilitation process
3.2 Parent professional relationship

3.3 Formation of Parent Selt-Help Group
3.4 Parent Associnlions

3.5 Empowering Families

o i ey TV 2y A
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Unit 4: Adolescent Issues

4.1 Physiological Changes: Implication in Emotional and Social Development

4.2 Interpersonal relatiouship - Parents, Siblings, Extended family, Single

child, Peer group

4.3 LEmployment, Sexuality, Marriage, Alternative options, Pre- marital
counsclling

4.4 Lihical Issues

4.5 Challenges and Implications

Unit 5: CBR and CPP (Community Peaple Participation)

3.1 Concept, Definition and Seope of CBR

5.2 Models ol CBR — Advanwapges and Disudvantages

3.3 Types af Community Resources and their mobilization

3.4 Organtzing services lor Pwll) in the community

5.3 Role ol Special ducator. Family, Community and PwID in CBR

Course Work/ Praclical/ Field Engagement (Any One}
Special/ Inclusive School/ Institute
* To conduct workshops on lormatiaon of Parent Seil Help Group. Sibling
SHG
* To prepare and present a report on assessment ol family needs
* Toconducl survey on awareness of families about Govt. Schemes for PwlD
To study und submit a report on attitude ol neighbours, teachers and non-
weaching stalf
Essential Readings

»  Basu, S, Das. P, Chakravarty, 1. (2007) Family Life of the Disabled Aged,
Apeing and Socicty: [ndian Journal of Gerontology, 17 (3 & 43, 75 - 81.

. Blacher, J. (Ed.) (1984) Severely Handicapped Young Children and Other

" Families; Research in Review Ovlandia: Academic Press Ing,

*  Cramer, HL, Carlin, J. (2008) Family Based Shon Breaks (Respite) for
Disabled Children: Resulis fram the Fourth National Survey, British Journal
of Sacial Work, Vol, 38 (6), Scpl. 2008, pp 1060 - 1075

«  Dale, N, (2000} Working with Tamilics ol Children with Special Needs:
Parinership and Practice. East Sussex: Brunner- Routledge.

*  Fewell, R. and Vadasy. P, (Tds.) (1986) Familics of Handicapped Children:
Needs and Supporls across the Lile-span. Texas: Ro-ed Inc.

*  Findler, 5, (2000} The Role of Grandparents in the Secial Support Sysiem
ol Mothers of Children with a Phiysical Disability, Families in Sociely, Vol.
81 (4), July —Aug. 2000, pp 70 - 381

*  @Garginolo. R.M. (1985} Working wilh Parents of Exceplional Children: A
Guide for Professionals, Boston: Floughton-Mi(Tin. :

*  Kashyap, L. (19%6) Measureinent Issues in Family Centered Social Work,
in Bharat, 5. {Ed.) Family Mcasurement in India, New Delhi; Sage
Pubiications.

*  Peshawaria, R Menon, DK Ganguly R. Roy, 5. Pillay R.P.R.S. & Guma A
(1995) Undersianding Indian [amilies having persons with Mental
Retardation, Secunderabad NIMIL

= Taylor, R.L. {1993). Assessment of Exceplional Students Educational and
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psycholegical procedures
Suggested Readings

Bennete. T. Lingerfelr, V & Nelson, D.E, (1990) Duveluﬁing Individual and

Family Support Plans — I
Boske bp ans — A Trairing Manual, Cambridge M.A. Brooklint

*  Desai, AN (19%0) Helpin ‘fandi
. g the Handicapped: Probile : :
Dcihr.Ashish.Fuhlishing House. > s Sprospecisghes

" Dunst, C.. Trivelle~ C. & Deal. A (1988) Linubli
g ' A :nabling and ¢ s s ot
Cambridge, MA: Brookline Books, BN EmpeweHng familics,

*  Dyson (1987) Menral Hanrdicap: 1
gt r: Dilemmas ; P
Relations. London. Croon Helm, s of Parenl-Professional

Glundinning_ C. {1986) A Sinplc e g
: S e sngic Door: Social Work with the Famnilios of
Disabled Children. London: Allen and Unwin Lid 1e Famnilies of

" Mann, P.H, Suiter A, & Me Laughhi :
| ; A, -aughhin R.M. (1992) A Guide Tor educyting
mainstrcamed sludents. Bostlon: Aliya & Bacon s ARG

* Waugh, A ‘orki 1 = .
NLT[-IL;{T_ (1976) Working with parenls and community. New Delhi:

. ‘:%’::I:rslur. .E. 1. ‘v'i.kas ll’ubiishing House (1993) Working with parcals of
roung children with disabilities. California, Singular Publishing Group

| AREA D
ENHANCEMENT OF PROFESSIONAL.
CAPACITIES (EPC)

(Wherever applicable specilic reference to disability will be focused)
D17 | Reading and Reflecting on Texts
D18 | Performing and Visyal Arts
D19 | Basic Rescorch & Basic Stalislic

READINGAND RE FLECT
Course Code: D 17 R ONIEXTS

Max. Marks : 50
Internal = 20

Contact Hours: 30 External @ 30
rnal :

Introduction

One > core ; : ' '
qki|[sﬂf—]ll1~IL~LurL n_rcn:.llhat schools focus upon is age appropriate and Nuent literaey
2 p . Henee, asmrarlllgraduams who inlend to make career in cducation must be guuzi
Iricli :;s and good writers (in literally sense). Due 1o several reasons a student leacher
¥oumay nol have adequale skills, interest nnd mativation for reading and wrilj
tlere is a skill based and activi e ' eprorini
clivity oniented course designed to BIvC you an Opportunity

ll-:u I;:nk il r_eadlng ?uriling seriously, relearn it as g prefessional activily, apply it for
stu LH'ES with specinl needs and enjoy it like never before
Learning Qutcomes |
After completing the course student-teachers will be able ta
*  Reflect upon current fevet af titeracy skitls of the self.

e e e B -
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«  Show interest and begein working upon basic skills required 10 be active

readers i comtrof of own comyprreliension.

*  Show inferest and beginworking npon basic skitls reguired to be independent

©writers understanding adequate intent, audience and arganization of the

confent.

»  Prepare seffto fucifitate good reading writing in students across the apes,

«  Findreading writing as learning and recreational tools rather than a course

feish.
Unit I: Reflections on Literacy

1.1 Lueracy and Curremt University Gradumes: Status and Cancerns

1.2 Role of Literacy m Education, Career and Social Lile

i.3 Lieracy. Thinking and Sell' Esteem

|4 Literacy of Second Language! English: Need and Sirategies

1.5 Basic Braille Literacy

Unit 2: Reflections on Reading (fnmprelmnsiﬂn

2.6 Practicing Responses to Text; Personal, Creative and Critical

1.7 Mela Cognilive Awareness ol Reading Processes and Siralegics Applied
tor Mcaning Making |

1.8 Developing Good Reading Skills and Habils in Primary Level Students:
Activitics and Slralegices

2.9 Basic Understanding ol Reading Comprehension of Children with
Disabilities

Unit 3: Skill Development in Responding to Text

3.1 Indicators of Text Comprehension: Retelling, Summarizing. Answering,
Predicting, Commenting and [Discussing

3.2 Practicing Responding o Text (Using The Indicators) for Recreational
Reading Material (Narrations) and School ‘Textbooks (Description)

3.3 Pmcticing Responding 1o Text {Using The Indicalors) for Reports. Policy
Documents and News (Expositions) and Editorial, Academic Articles.
Advertisement Copy, Resume (Argumentation)

34 Practicing Web Scarch, Rapid Reading and Comprehensive Reading

Linit 4: Reflecting Upon Writing as a Process and Product

4.1 Underslanding wriling as a Process; Content (Intent, Audience and
Organization) o

4.2 Understanding wriling as a Process: Language (Grammar. Vocabulary.
spelling) :

4.3 Understanding writing as a Process: Surface Mechanics (Handwriting.
Neatness, Aligpment and Spacing)

4.4 Practicing Setf Editing and Peer Editing of Sample Texls

4.5 Practicing Cvaluating Students Writing Using Paramelers; Productivity.
Correctness, Complexity, Text Organization and Literary Richness

Unit 3: Practicing Independent Writing
54 practicing Writing: Picture Description/ Expunsion of Ideas/ Essays/ Stories
5.5 Practicing Daily Leaving Writing: Applications/ Agenda - Minules/ Note
Taking
5.6 Practicing Converling Written Information into Graphical Representation
5.7 Practicing Filling up Surveys, Forms, Feedback Responses. Checklists
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3.8 Reflections on the Course: From Theory to Practice 1o Initiating Process
to Imprave Self |
Course Work/ Fractical/ Field Engagement
* Have a peer editing of independently writgen essuys and discuss your
reflections upon this CXDCTIRNCE
*  Preparea feedback form for parents and lor (cachers focussing on differenves
in the two lorms dué 1o different intent and audience
*  Develop ashor journnl ol graphical representation of 3 newWspaper articles
on schoo) education using the oplions given in 2.4
" Visit a huok store lor young children. go through the avaiiable reading
matertal including exercise books. puzzles. ele, and make a lisg of usefy]
material Tor developing carly literucy skills
Essential Readings
" Anderson, R.. Hicbert, E. Scoul, 1., & Wilkinsen. I. (1985). Becoming
Nation o' Readers: The report of the commission on reading, Washinglon.
‘DC: National Institule of Education and the Center for the Study of Reading,
*  ASER report of 2015: Pratham Publicalion
*  May, F. B. (2001). Unravelling the seven myths of reading. Allvn and
Bacon: Boston :
*  McGregor, T. (2007). Comprehension Connections: Bridges to Strategic
Reading. Heinemann Educational Books. :
*  Tovani, C., & Keenc.E.O. (2000). 1 Read It, but I Don t Get It: Comprehension
Strategics for Adolescent Readers. Stenhouse Publishers
*  Soundarzpandion, M. (2000). Literacy campaign in India, Discovery
Publishing House: New Delhi.
Suggested Readings
* Aulls, M, W, (1982), Developing readers in loday’s clementary schoal,
Allyn and Bacon: Boston
*  Baniel, A. (2012). Kids beyond limits. Perigee Trade: New York
*  McCormick, 8. (1999), Instructing students who have literacy problems.(3)
Merrill: New Jersy
*  Ezell, H, & Justice, L. (2005). Programmatic Rescarch on Early l.ileracy:
Several Key Findin Es. IES 3rd Annual Research Conference: American
Speech Language & Hearing Association (4 SHA).
*  Frank, §, (1985). Reading without Nonsense. Teachers College Press, New
York.

*  Gallangher.K. (2004), Deeper Reading: Compreliending Challenging exts.
Stenhouse Publishers

*  Heller, R (1998). Communicate clearly, DK Publishing: New York,

" Luctke-StahIman, B., & Nielsen, D, (2003), Larly Literacy of Kinderganners
with Hearing Impairment. High Beam

"  May, F B. (1998). Reading as communication. Merri||- New Jersy

*  Miller. D. (2002). Reading With Meaning: Teaching Comprehension in the
Primary Grades. Stenhouse Publishers, New York.

** Pandit, B., Suryawanshi, D. K., & Prakash, M. (2007). Communicaijve
language teaching in English,Nityanutan Prakashan, Pune.

*  Paul IV (2009). Language and Deafness, Jones and Barjefr: Boslon
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PERFORMINGAND VISUALARTS
Course Code: D 15
Max. Marks : 50
Internal ; 20
Contncl Hours: 30 External : 30
Introduction
India has an excellent historical backdrop as well as contemporary talents in the feld
ofart. [Towever, itis debatable whether the same has been translated into our schaol
syslem ellectively, Da most of our students 2cl exposure 1o o variely ol aclivities
Involving knowing. exploring and appreciating ar? Maosl probably they do not. N1 is
lime that we ke @ fresh laok at what art education 18 and what role it plavs in school
education, More than ansthing, art education is also expected (0 enhanee learning,
And do teachers know how o go aboul it to achicve it? Flere is an opporiunity
fucilitate the art within vou which in trm will rellect anl in within students.
For a student-teacher with disabilily appropriaw learning alternatives are 1o be given
by the colfege. For example. a candidate with blindness must get alternaive learning
Opporiunities and evaluative lasks lor visunl art or a candidate with deafaess for
music arl — il'and when needed,
Learning Qutcomes
After completing the course sludent-teachers will be able to
*  Lyhibit Bosic indersianding in art appreciation. art expression and art
education. .
*  Plan and implement Jacilirating strategies for siudenis with and withont
special needs.
* Discuss the adaptive straiegies of artistic expression,
*  Dircuss how art can enhance learning,
Unit I: Introduction to art Education
.1 Art and art edueation: Meaning, scope and dilference
1.2 Actistic expression; Meaning and strategies 1o lacilitate
1.3 Arl therapy: Concept and application 1o students with and without
disabilities
1.4 Linking Art Educalion with Mulliple Intelligences
1.5 Understanding emerging expression of arl by students
Unit 2: Performing Arts: Dance and Music
2.1 Range of art uclivitics related to dance and music
2.2 Experiencing, responding and apprecialing dance and music
2.3 Cxposure to selective basic skills required for dance and music
2.4 Dance and Musijc: Facililating interest among students: planning and
impl¢menting activities
2.5 Enhancing learning through dance and music for children with and without
special needs: Strategies and Adapiations
Unit 3: Performing Arts: Drama
3.1 Range of art activities in drama
3.2 Experiencing. responding and apprecialing drama
3.3 Exposurt lo sclective basic skiils required for drama
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3.4 Drama: Facilitating interest among students: plunning and implementing
aclivities
3.5 Enhancing learning through drama for children w it and withoul special
needs: strategics and adaplations
Unit 4: Visual Arts
3.6 Range of arl activities in visual arts
3.7 Lxperiencing. responding and appreciating visual ar
3.8 Exposure o selective basic skills in visual art
3.9 Arl education: Facililating interest among students: planning and
implementing activities
3,10 Eahancing leaming (hrough visual art Tor children with and withorl spe¢iul
needs: strategies and adaptations
Unit 5: Medin and Electronic Arts
3.1 Range of'art activitics in media and ¢lectronic art lorms
3.2 Experiencing. respanding and appreciating media and electronic arts
"33 Exposure 1o selective basic skills in media and electronic arts
5.4 Media and elecironic arls: Facilitating inlerest among students: planning
and implementing aclivilics
~ 3.5 Enhancing learning through media and clectronic art for children with and
without special needs; siratepies and adaptations
Course Work/ Practical/ Field Engagement
*  ‘hot scating™ activity for historical / contemporary personalilies wherein
studenls play the rale of thal personalily lo advocate histher opinions/
decisions/thought processes (for example. Akbar. Hitler. Galileo, Bhagat

Singh cte)

* Ponfolio submission of 1he basic skills exposed in any ane of the art forms
of choice

*  Writca sclfreflective essay on how this course on art wil] make you i better
teacher

*  Lcam ond brielly explain how music notations are mae. Submntil a briel

report OR Team and explain the concept ol composition in visual ar. Submil
n bricf report, OR make and submil a samplc adventisement for a praduct
OR Learn Mudras of a classical dance forms and hold a sessian for the
sludents on that. Submit phota report of the saime OR Carry out web
search on Indian sculpture and submit a briel compilation
* Observean arl periad in a special school and bricfly wrile vour reflections
onil
Essential Readings
*  Finlay, Victoria. The brilliant Hislory of Color in Arw Grelly Publications.
China.
*  Shirley, Greenway. (2000). Art. an A 1o 7 guide. Franklin Watis: USA
*  Vaze, Pundalik, (1999). How to Draw and Paint Nature. Jyosna Prakashan:
Mumbai
*  Ward, Alan. (1993) Sound and Music, Franklin Waus: New Yark.
Suggested Rendings
*  Baniel, Anat. (2012). Kids beyond Limits. Perigee Trade: New York
Beyer. E. London. (2000). The arts. popular culture and social change
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Efland, A. D. (1990). 4 history of Art Education: Intellectual and sociaf

cHrvents in teacling the visnal ares. New York, NY: Teachers College Press.

" Gair. 8, B. (1980). Wriling the arts into individuglized educational programs.
vt Edncation, 33 (8} 8-11

Greene, S., & logan, D, (2005).Rescarching children's expericnce. Sape
Publication: London

* Heller R (1999), Eflectve Leadership. DK Publishing: New York.

*  Lewiccki-Wilson C, & 3. ], Brucggemann (Eds.), Disability and the teaching
ol writing: A eritical sourcehaok. Boslon, MA: Bedford/St. Martin’s.

*  Nyman. & A, M. Jenkins (Lds.). Issnes aqnd approaches to art for students

Will special needy (pp. [42-154). Reston, VA Nalional Art Edueation
Association.

BASIC RESEARCH AND STATISTICS
Course Code: D 19

Max. Marks : 50
Internal : 20

Contact Hours: 30 External - 30

Learning Qutcomes
Alter completing the course sludent-teachers will be able to

" Describe the concept and relevance of research in education and special
education.

~  Develop an understandin 8 of the research process and acqitire compeiencies
Jor conducting a research.

“ Apply suitable measures Jor duata organization and anal sl
Unit 1: Introduction (¢ Resoca rch

1.l Scientific Methad

1.2 Rescarch: Concept and Definition

1.5 Application ol Scientjfic Method In Research

[.4 Pumose of Rescarch

1.5 Research in Education and Special Education

Unit 2: Types nnd Process of Research

2.1 Tvpes of Research
- Basic/Fundamental
- Applied
- Aclion

2.2 Process ol Research
- Selection of Problem
- Formulation of Hypothesis
- Collection of Data
- Analysis of Dala & Conclusion _

2.3 Tools of Research: Fests, Questionnaire, Checklist and Rating Scale

2.4 Action Rescarch in Teach ing Learning Environment

2.5 Professional Competencics for Research

Unit 3: Measurement and Analysis of Data

3.1 Scale for measurement- Nominal, Ordinal, Interval and Ratio
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3.2 Organization of data: Array, Grouped distribution
3.3 Measures of central tendency and Dispersion: Mean, Median and Mode,
Standard deviation and Quartile deviation
3.4 Corrclation: Product Moment and Rank Order Correlation
3.2 Graphic representation ol data
Practicom/ Field Engagement
* Develop a teacher made 1est for a given subject maller
* Develop a questionnaire/checklist
* Develop an outline for conducting action research
Essential Readings
*  Besi, L W., & Kahn, J. V. (1996). Research in Education Prentice-Hall of

India New Delhi.

*  Dooley, D, (1997). Social Research Methods. Prentice-Hall of India. New
Delhi. |

= Grewal, P.S. (1990). Methods of Statistical Analysis, Sterling Publishers,
New Delhi.

« Guptha, S.{2003). Research Meithodology and Statistical Techmigues, Deep
& Deep Pubtishing, New Delhi,

*  Koul. L, (1996). Methodology of Educational Research. Vikas Publishing
House, New Delhi.

« Potti, L.R. (2004). Research Methedaology. Yamuna Publicalions,
Thiruvananathapuram. '

Suggested Readings

*  Cohen, 1. (1988). Siatistical Power Analysis for the Behavioral Sciences.
Academic Press, New York.

*  Greenc, S, & Hogan, D. (2003). Researching children’s experience. Sape
Publication: London.

000



