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. Change in Statute:/Ordinances/Rules/
Regulations Syllabus and Books may, from
time to time, be made by amendment or
remaking, and a candidate shall, except in so
far as the University determines otherwise
comply with any change that applies to years
he has not completed at the time of change.
The decision taken by the Academic

Council shall be final.
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SYLLABUS AND SCHEME OF EXAMINATION
ORDINANCES FOR B.Ed. PROGRAMME

I Eligibility
The M.D.S. University, Almer bereby instifuies the following ordinances

under RIE scheme govemning admission, course of siudy, examination and olher matiers

relating to the degree of BLEA. programame under the Faculty of Education. '

{ The course of study shall extend over a period of two vears, It is gkili based

profiessdomal development programme. RIE. Ajmes is catering to the meeds of

narthern states = LT, Chandigarh. Dethi, Harvune, Himachnal Pradesh. b

& Kashinir, Punjub, Rajasihun, Ustaranchal and Uttar Pradesh,

Lendicate with maniimum of 50% marks cither in Bachelor's Degroe and/or in

the Master's Degree in Sciences/Social SciencesHununities, Bachelor's in

Engincering or Technology with Seience and Mathersatics with $5% marks

(with provigion for relaxation up to 5% m case of SC/ST and PH candiduae)

of cxamination of the MDS University, Ajmer or of any other Univessdly

recognized as equivalent by the MDS University, Ajmer fdfilling the require-

s will be eligible for admigsion.

3 The Institute will regubnte admission through selection on the basis af marks
inthe qualifying exaenination andior in the endrance examination or any athes
selection process as per the palicy of the NCERT/RIE and the Lhniversity
nnd in accordance with the siate quida &s decided by the Instinge.

4, {a) Candidate will be etigible for ndmission to the Humanities znd Soclal Seience
Group if shehe has studied any two of the following combinntions for al leas
vt years at graduate level, The relevant subject studied at postgraduate level
will alse be considered for determining the eligibility of the candidate if shethe
has passed higher undergradisate os well os the postgradunte examinations from
the same faculty and has also wken wmiversity examination esch year:

LS

{i Any ane lenguage out of Hindi'EnglishUirdu s o subjecs,
(i) Any one suhject out of History, Political Science, Geograhy and
Econamics

40b) Candidate will be ebigible for admisslon so Science groap ifshehehas studied
al least any one of the (oliowing two combinations at teast for fwo years o
the graduation level as optionalisubsidiary subjects, The relevant subiect
Audied at postgraduate level will alse be considered for determiniag the
eligibilicy of the candidate if shethe has possed histher undergraduaie o
well as the posigruduate examinations from the same feculiy and has 2lso
tuken university examinglion cach vear:
{1} Physics, Chemisir mnd Machematics,
{ii} Chemisiry, Botany., Zoology.
3. Out of the twotal number of sents aveilable Yor 3 Siate in each group, the
reservitian will be made 0s per the NCERT "% Governmen of India's rabe in
Torve fromi fbme o time:-
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B.Ed (Both Years)

CowsmPaper nrncoe ]Tﬂlﬂ Intarnal |External| Daration
Tirew In Parlzate |ac af
Pas Par im hours
wedk| yaur
Group A Ciore Cobries
[CE 1. Haee o Ecaion T4 TTO0] 38 1 ¥& T &3
GG & Ledrnal, Lidring ard Cogaito _3: 104 1 J00 ] 35 Ty 3
CC 3; Cusiziy and Se0d E0E B S [ -
EC 4: Schogieyg, Socisnpin oo Weid; ﬁ 0al 25 i L
. o ol Ederakon in India isaues o o5 100 25 75 03
andl Conmems
Sroup B Pedagooy e Ei i Ry A s e Do Dmensions (far 1]
PG {Past |} 4] 1586 | 100 5 75 3
Predagogy of Baence (PEM Group)
Peddoosty of Piysical Scence {CRE Groug)
Prtigiogy o Engleatind ik {Lang, &
Hocis Soeioss Group) .
PCE (P ) 06 156 | 100 28 T8 ik
Padagagy of Meltaraics (PCM Groug)
Fedagody o Bulogical Soence (CBZ
ap)
Pedagogy of Social Sclences fLasg. A
Secinl Scerces G
CH (Pan [0 ldd | 100 25 75 03
Padagogy of Scesca | PCM Geog)
100 2% 75 o3
oo 35 175 | o3
&0 Dk - *
T
5 B0
e
S0 50
L -
SRl
a0 B0 ] 7]
L £ H
50 50 C ;
[ i 3 ':.' H] el Lo 10 dave e
IEE T Gende :"j:ll‘.1"l'||=|'|'."1""| 48 | 501 a0 7] [77]
EEE & AOOTeiany SpecEl WeeiE n o “ 50 0 30 o3
iz [E0[1e38 1560 1030 570

M.D.5.U. Syllabus / B.Ed. Programme /7

Instructional time for both B.Ed Firet Year and Second Year is 32 weeks per Year,
Instructional time of B.Ed First Year includes two weeks far Warling with
Community and four weeks for Pre-Internship, Se regular clasroom lnstrie-
tiom wouild be executed For 26 weeks, In B.Ed Second Year, Sehool internship of
16 weeks i included, so regular class rocm instroction would be for [6 weeks,
Mate: For Pedagogy Courses in Seience/Mathematies/Language/Social
Sckenee aubjects, combinations will be a2 follows:
L. For Science Subjects
(i} Far PCM Group
() 1" Pedagopy Cowrse ; Pedagogy of Seience
i Science comprises of Physics, Chemisiry and an addidonal inpui of
Biotogy)
vk 2 Pedagogy Course: Pedagogy of Mathemagics
(i) For CBE Group
{a3 1" Pedapogy Course: Pedngogy of Physical Science
(Physical Science comprises of Physics and Chemistry)
(b} ¥ Pedagogy Course: Pedagopy of Biological Science
{Biological Science comprises Botany and Zoalogy )
2 For Language and Social Science Subjects
(a) 1" Pedagogy Course: Pedagogy of Language (Eaglish/ Hindi/ Urdu)
ib) 2™ Pedngogy Course: Pedagogy of Social Schences
{Social Sciences comprises of History, Geography, Political Science
and Ecthomics)

I Examiuation

I Theee shall be a University examination ot the end of each year 0s per detadbs of
thie scherme of exarninstion,

4. Acandidste will be permitsed to appear in the annual exanination only if she/e
has pursiad & regulor course of study and has 3 beast 80% attendance bn all
course wark and practicum classes and 90% attendance in School Internship.

3. Candidates, who represent thelr instituste/university/state nagion in recogni sed
sports/gamestubtural iteranyNCCNSS activities, will get credit of sttendance
for that period. This will be allowed on production of # cerfificate from the
concemed arganizing awibority and on the basis of the recommendations of The
Head of the Instituie.

4. Theminimum pass marks in each vear examination shall be $0% for each theary
paper and Practicum and $0% for Learning 1o fimction as a teacher (School
Internship) separately. Candidate will have 1o pass cach externad poper and
intemnal scparately.

3. Acandidate who fails only in one course/paper in the examination of First year
ofthe B.Ed. Programme will be eligible to take the examinsion in that pam af
the course/paper External / Internal s the cuse may be, In which shete fils
along with the Second year examination,

. Acandidate who fiils only in ene course/paper in examinstion of the Second
year af the B.Ed. programme will be allowed 1o appear a3 an ex-student in thar
part of the course/paper in which she'he fails at the subsequent annual
examinelion.

7. Incaseacondidate fails in Learning to fusction &% & teacher | Schaol Inlernship),
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shethe will kave to undergo the full year of the course of study as » regular
studdent in the subsoquent vesr.

& Acandidare will be given & maximum of thrce chance: 1o pass the examination in
any year of the Programme. If shehe does not pass the * examination even after
throe clances she'he will not be eligible for 5. Ed. degres

% Division will be swarded 10 the successfisl candidates at the end of Second year
exnminaticn of the basis of cumulative votal of marks obtained in the 1o vears
of the Programme in all the courses'papers including Learning o function as a
teacher {School Internship)

IV Award of Division
I Succcssful cundidates will be anarded division ou the basis of the nggregase
marks of ol the Core Courses, Pedsgogy Courses and Courses an
Develaping Teacher Sepsibilities sz per the following:

Tirst division &y and above
Second division 500 nad above but bess than &%
Third division 400 and above hut bess than 502

2 Cendidedes con apply for Re-evalustion in any of ihe the iy @ourses as per
rales stipulated by the University for B.EdL degree Changes in Statudes/
Drdinances’ Riles! Regulations' Syllabi and books may from time to time be
rade by umendment or remaking &nd a candidate shall, except in so far as the
University determines otherwise, comply with any chanpe that applies o
years shelhve has nod completed at the time of change.

MNates:

L Acourse paper mesns any Core Cotrses {ie, TC1 10 005, Pedapgogy Courses
{ie. PC1 o P4} and Courses an Developing Teacher Sensibilitics (i.e. ETE)
to ETES and SES1 10 SES6) inclusive of Practicum, as the case may be.

i Marks of that part of the course! paper in which U candidate passes will be

caried over.
B. Ed. First Year
Group A: Core Courses
CC 1: Basics in Education
Instructional Time: 4 periodaiweek Max, Marks: LD
Exam. Durathing 3 Hours Taternal: 25

External: 75
Djectives of the Coorse;
On the completion of course, the student tescher will be able to:
s understand and analyze edueational concepis, their premizes and conbexts
thas ore unigue 1 edieation,
*  understand the nature and purpose of education with reference 1 gehaol
knowladge.
®  leash to ovail opponunity for ineractive snd refiective modes of leaming.
#  undersand the concepds of tescher ond feomer’s autonary.
*  become aware of impartance to values and value formation process in
educalion.

ML IS L Syllabes [ B Ed, Prﬂ?illmﬂ'ﬂ

Cowrse Dutline:
Unit [: Education - Mature snd Furpose

= Mesning, Walure, Purpose and imporiance of Educafion: Education s 2
process of individoal and social development, harmonbous development of
individual snd soci=ty. Education as an intentionad {intefleciunl nnd seif crifical)
or unintentiosal. Agencies of education: Family, sochety and [nstiues.

s Processes and Modes of Education: Education i o naturnd end soctal process.
Education as an ability io question end imegine aliematives. Educaiion asa
process of making one a s2if=leamer and independent of both the teacher and the
ingtitietion. Fducstion m schaols and its inkages with outside school experesce

Unit I1: Knowledge and Knowing

o Kmowledge and knowing- concepl, mezming s natere, doing thinking and
amulyeing with expersences. Differentia between information, konowledge,
belief and truth,

#  Enewing Process: Metoral and scientific corcepts of "knower” (7mm) “abject®
(ks) end “knowledge (e} and their inter relationship, Limitatlons of
knowing. Presuppositions of consfruction of knowledge. Roles of knower
and known in knowledge iransmission and construction, Rode of culture in
knonwing,

Uit I Facets and Forms of Knowledge and ity Organization in Schools

s Facets of knowledge with refenence to school knowledge ; differemt facets of
kmowledge and theke relationship such 25 - Local end universal, conerete and
abstract, theoretical and practical, contewhual and texmal, schood and out of
sehool,

»  Sclection, legitimation and organization of knowledge in school knowledge
and its reflection in the form of curricutum, syliabus and textbooks.

LUnit IV: Autonamy of Teacher and Learner

= Agtonomy of teacher - Why, what and to what exient, Diffesance hetwesn
mtanoary ond freedom. Teacher's sutonomy and its importance in enrbching
lzamning environment. Relatisaship between sutonomy and sccouniabilisy,
Hindering Fectors that alfect ieacher’™s aitonomy,

= Autonamy of learner - Why, what and to whar extend, Resirains on learmers
in schools. Learning without burden, Joyful and cooperative legrning,
lindividual autonomy and collective responsibility of teocher mnd kamer.

Unit ¥: Edecation and Yalues

o Comcept and rafure of values, - Relative and obsolute. Education with reference
o human rights and vahses, Values prevalent in Indisn constituiion and society,
Educaiion is o normative endeavour.

»  Process of vabue formations in schools and oot of schools and its impact on
learners” value perspective. Role of ednention in transformation of values m
saciely. School system o nunure a cubiere of peace.

Maodes of Learning Engagement:

The Course i3 visualized to be conducted through group discussion, self study amd
reflection. The study of themmses in each wuni) will be done throwgh & mnge of actividies
such os: initintion of the dilogus within the group, organizing study growps, organkeing
disciasion in small groups, or plangding for short presentations. The sub-themes organized
&5 uTils of the course, canbe discussed bey student teachers | using their own experiences
and eommon-fense wnderstanding, 1o begin with), Teacher cducators will be present
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and pariicipute in the pleaary discuszions &8 'facilitators”,

Praciicum:

Hame ectivities for practieum are fisted hehor

L Indsvidual seif-study of o text/antiche, with theme questions in mind

2 Group sfudy of & textlarticle on a ghven theme

£ Observational studles and sclivities: it may be worthwhile 1o carry out
observations in the fiekd, record what is observed and use the information
while discussing with eliber feacher sducstor or peers.

4. Observation with o purpose 1o reflect on knowledpe preservation,
transmission/construction and generation in oral, written, and
technolagicsd iveditons.

X Ohservation of schooks, teachers. studeat activitiesins  school contex

&, The studeni-teachers will maintain a portfolio of shservalions and notes an
discussions: these will be submitted periodically 1o the faculty for apprulsal
aned feedback.

Modes af Internul Assessment Marks

Writien tests 10

Selecied Projects & Assignments from Prasiicum 15

Suggested Readings:

I Agrawal A (19950 Dismentling the Divide Between bidigenoss and Scientific
Knowledge : Deveiopment and Change. 76-413-29

L. Ant Weiler, C. (1998). Low Knowledge and 1_oeal Knowing: An Anthropologiead

Anaiysis of Contested “Cultural Products™ in the Context of Development.

Anthropos, 93:46-94,

Chomaky, M. {19856}, Enowledge of Language, Mew York. Prager,

Datta, DU (FFT2) Sl ways of Knowing. Cabeulita, Celowita Universiy Press,

Drewey, John (1997 ). Experience and Education, Touchstone, New York

krishng Murthy, 1. (1947} Op Education, Mew Delbl. Orient Longman,

Kumar Krishna { 1996). Learning From Conflict, New Delhi. Orient Longrman.

Peters, B8, (19671 The Concept of Education, UK. Routledge.

Margarat. K.T. {1999} The open Classroom. New Dethi. Orient Longman.,

Prema Clarke (2001 ). Teaching & Leamning: The Cultare of pedagogy, New Delhi.

snge Publication.

steven U, Cakn {1970, The Philesophical Foundation of Education, Mew Yok,

Harper & Row Publishers,

12, Sykes, Margjorief 1988} The Story of Nai Taleens, Wardha Mal Taleem Sumiti,

13, Thapan B, (1991} Life af School; An Ethpographic Study. Dethi. Oxford
Lniversity Press,

14, Anand, C.L. etal, (1983). The teacher and Education in Emerging Indian Soclety
Wew Delhi. MCERT,

15, Report of the University Education Commission. {1048)

6. Sexena W R. {1995-96) Swaroop Philosophical and Sociological Foandation of
Edwcatian. Meerut, Lishn Printer.

1T, TanejaVR. {19731 Edvcaibonal Thought and Practios. Mew Dielhd. Sterling Publication.
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B. Ed. First Year
Group A: Core Courses
CC 2: Learner, Learning and Cognition

Instructional Time: 4 periodsiweck Maw. Markss 100
Examm. Duration: 3 Hours Internal: 25
External: T3

Dbjectives of the Course:

Oin the completion of course, the student teacher will be nhbe o ¢

L] situte ndividusl development in a secio-cabiuml context:

. develop an underdunding abnait the impect'inlucnce of socio-culuml contest
in: shaping human development, especinlly with respect to the Indian comext;

* aequire theoretical perspectives and develop an undesstanding of dimensions
and sisges af human develprment and developmental bk

. understond & mage ol coguitive skilks and affective processes in haman leamers;

* hecome aware of different cantexts of kearning and situate sehools 05 a special
crivirpramend for leamEng:

» refloct on thedr own implicit understanding of the nature and kinds of kearning:

. gain an underitanding of different theorctical perspectives on learning with »
focus on cognitive views of kearning as well as social- constractivist theories;

. explore the possibilities of an understanding of processes in human cognition
and meaning-making them as basis for designing leaming environmerits and
experiences ol school; and

. appreciate the eritical rale of lewmer's hased on differences and contess in

miaking meanings, and bence draw oul implications for schooks and feochers,
Course QOutline:
Unit I: Learner as a Developing Individusl

*  Developmental Influsnces: Development as a resabant of inrerctions besweon
individual potentinl {innmte, acquired) snel external environment (physical,
g n-culioral, cooigenic and technelogical ),

*  Mature and nuriure. contisuity and discomtinuity and growth and maturation
TS

*  Implications for weachers 1w develop holistic understanding of the bearner in
conke,

¢ The understanding of cognitive and alfective processes influencing (he
development of the leamer and their applications in classroom waching.

Limit 11z Development and Learning

* Meaning and principles of developmend. relationship besween development
and lemaming.

*  Dimeasions of individual development: physical, cognitive, langunge,
emotional, sociol and moral, their interrefntionships and implcations for
teachets (rekeviant ideas of Piaget, Erfkson and Kohlberg),

*  Stagesof development—develupmental fasks with focus an processes growth
ard develapment aceoss varidus stages from infancy to post adelescence
{=pecial eenphasis on concems of adalestence ).
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*  Meming of "copnition’ aad it role in leaming,

«  Sopeip-guliural fecror infleencing development and leaming.

»  Facilitating holistic development {for seif and societyh. (The focus is on
undersianding the key concepts of development and cognition, different
stapes and dimenglons of developroont and thelr applications in teaching-
leaming comtexts),

Uinit IT0: Theoreticsl Perspectived on Learning

= [oplicit knowiedpe amd belieds ahout leaming !dmuﬂﬁmndmmh

#  Perspectives on haman kesming: Behavicurist (conditioning paradigm in brief),
Copnitivist and Social Cognitivist (Bendura), Information-Procesing view,
Humanist. Socish-Constractivis Social Cognative [ eansing (drawing selectively
o e sdens of Skinner, Plaget. Rogers. VWygoisky).

{1y Conceprs and principles of ench parspective and their apphcability
indifferent learning situations
{id} Relevance and applicability of various theores of leaming for

different kinds of leaming situntions
{igi} Tle of kexmmer in various leaming shuelons, &5 seen in different
theareticsl perspectives
(v} Role of teacher in teaching-leaming situations: ) trunsmitter of
knowledgs, b) model, cf focilitator, Jf negatistor, &) co-learer,
{The focies s on building understanding of different psychobogical
perspeciives of leaming and bhelping stiedend teachers fo leam o
apply them in different lenming siuatons),
Unit 1%; Learning in "Constructivist’ Perspective
] Drstinctions between lenming as ‘construction of knowledge' and leaming as
‘trangmigsion and recepilon of knowledpe',
* Epcial-Constructivist perspective (2130 Bruner and Augubel’s perspective}
and applications of Vvporsky's ideas in teaching.
) Understanding processes that facilitate "constraction of knowledge” :
(i) Experiontial leaming and seflection
{ifh Socksl mediation
{ild Cognitive negotiahiliny
{iv} Situmied bearming end cognitive apprenticeship

i¥) Meta-copnition
® Creating fucilitative kearning énvironment,
- Tenchers' attitudes, expectations — enbancing motivation, Achievement

mtivition, positive emotiong, self-cfMlescy, collaborative and self regulated
Tearning. { The focug is on leaming as & constructive rather than o reproductive
pracess. The leamner- ceptered orfentation has implications forundsrstanding
learmwing a5 contextual and seli~repulated process and- following switable

clEesronm practices).
Uit ¥: Individual differenices among Learners
. Dimenssont of differences i pasychobogical snribuates—cognitive ahilitles,
imerest, aplitode, croatbviny, persomality, valees
* " Understanding learners fram multiple mtelligence perspective with a focus

on Cardmers theory of maulliple intelipence. Irpdications for teaching-leaming
i the light of chenging concept of intelligence, including emotional intelligance.
. Mfferences in leamers based on predominont *fearning styles”,
* Differences in beamers bosed on socio-cultural contexes Tmpact of home

M.D.S. L. Syllabus / BEL Programme / 13

taniguages of lesmers” and lengunge of inssruction, impect of differntial culbural
capital® of leamers.

. Undersianding differsnces based on o range of cognitive ohilities— learning
cifficulties, siow lesmers and dyshesics, intelleciusl deficiency, intellectual
giftedness. Implications for catering to individual variations I view of
“difference” rather than ‘deficit’ perspeciive,

Medes of Learning Engagement:

Maodes of learning engagemient will include:

Eeflective Writlen Assignments

Leciure-cum-discussion

Study of selected readings and discussions around averviews

Anccdates, experienthal and reflechive writings.

Audiv=vizunl clips of kearning silugtions and inleractions. analvais and

discussion in small groups as well & large group

Group presentations of key themes and concepis

*  Exemplars of “constructivist’ benming simatbons, Case stdies, their nolvsis

and discussian

=  Close ohservation of learners (soudents) i leaming silustions at school, os

well &= in other contexts; mnking field notes

*  lmerpretation, anaslyss and discossion of observatlons

*  Assipnments based on the above

. Practieum:

Reflective Written Assignments

Field ohservation notes

Analysis of o lenrning situstion and cas2 stody, using theoretical perspectives
Administrtion of any one standardized wesis | Intelligence/aptioudel artituder
creativity) and pregpuration of psychological assessment report,

5. Prepare o critical report on implications of any one theaey for learnbng — Pinget,
.

g =

Erptkson and Bandura,
Selecta child with learning problem (refer 5.5) and corry out scademic assessment
in any one subject, identify the remedial measares and prepare o repon.

7. Preparation aflearners’ profile based on copnitive snd non-cognitive chamcteristics
te depict imter and tnirs individsnl differsnces.

Mades of Internal Assessment nlarks
Written flesis 11
Adry three of the following: b5
Feflective Writien Assipnments
Field abzervation nodes

Analysis of a fearning situntion and case susdy, using theoretical perspeclives
Praject wirk

Supgested Readings:

1. Ambron, 5.R. (1981} Child Develapment. New York. Holt Rinelart & Winston,

1. Atkinson, Richard C. Etal (1983} Imroduction to Prvcholopy, New York
Harcourt Bracs Johanovich Inc,

3. Benjafield, JG (1992), Cognitian, Prentice Hall, Englewond Cliffs,

4. Blackse, 1§ 1971} How Children Leamn in 1.C. Stone an F'W. Schnalder {eds.}
Mew York, Readings in the Foundaticns of Education, Vol 11, Cronmwell,

¥ Brown, L5, Collins Aand Dugrid, P (19590, Situsted Cognition and the Culiare
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I
12,
13
B4,
13,

i6.

17
I8

19,

21

24,

24,

25,

Instructional Time: 4 periodsiweek
Exam. Duration: 3 Hours

of Leaming, Educatingal Researcher: 32-42,
Dececeo, (1970, Daly, Poychobopy & Learning and Instruction Educational
Faycholugy Prentive,
Flawell. LH. {19631 The Developmental Peychology of lean Piaget, Mew York,
Wan M srond.
Crange, . M, [1985), The Conditions of Leaming 2nd Theory of Instraction (4%
edition). Mew Yok, Holt, Rinchart and Winston.
Crandner, HL (1999 The disciplined mind what ol students should endesstand,
Mew York, Bemon & Schister
Gardner, Howard (198%9). Frames of Mind. New York, The Theory of Multipie
[needligences, Baae Rooks,
Giurdner, Howard { 199 ], The Enschooled Mind. Mew York. Basic Books
Hurdoek, BB (1964 Child [hevelopmer, Mew Yook, Mogeaw Hill Book Co
Fodh. LA, (1584} Experioniial Lenrning. Engelwoad Cliffe. BE: Prentice-Hzli
Ragers CH, (P5E0), Educations! Psvchology in the Classroom, Sew Yok Olord
Linpversity Press,
Luria, A, K- (1976), Cognitive Develogment; 115 Culivral and Social Foundations.
Caimbridge, Moz, Hovwand Univerainy Press
Philtippe Adves. [ 1962), Centuries of Childhaod. A avciobopy of Family Life
Mew York, Knaps
Rosser, Rosensary A {1993 ). Cognitive Development. US4 Paychological and
Biokogical Perspectives, Allyn dand Bacon,
Walfolk { 1987), Educational Psychology, Prentice Hall Exglewnod CHIF,
Seivistava, A K. (1998). Child Development. The indian Perspective. Mew Delhi,
MCEET.
Sibia, AL (20E4G). Life # Merrambika. Mew Delhi. MOERT,
Sarangapani M. Padma. (2003}, Constrocting School Knowledge, An Ethnography
of leaming ia an Indian Village, New Delhi. Sage Poblication
Chauhan 5, 5. (382), Advenced Edusation Psvchobogy, Dielhi, Vikas Publication,
Woolfolk, A.E. {2009}, Educstional Pevchalogy (1% Edition) (My Education
Lab Series) Prentics Hall,
Wensch, L.V, (1985). Vypotsky and the Soeial Farmation of Mind. Harvard
Undversity Press |
Chauhan, 5.5, (1990}, Advanced Educational Pevehology. Mew Delki Vikas
Puablication House. :
Sharma B A {1996), Fundamentaks of Educafional Paychology. Meerul Lal Boak
Diepot,
B. Ed. First Year
Group A: Core Courses

CC 3: Curriculum and Schonl

Max, Marks; 100
Inferaak 28
External: 75

Objectives of the Course:
O the completion of course, the student teaclver will be ahle to;

#  devalop an Undecgtanding of the emerging Currloulimn heary,
*  develop an Understanding i o the variows foundation of curriculum planning
& pequaind the sedent with the exksting approsches to commicalum design.

MLDLELL Syllabus /B.Ed. Programme /15

reflect on variows frends in curriculum development,

enable studeat i understand the basic concepts o educsiional managemint.
develop a fuluristic vision about deviging new curriculom design.

arient the dodent teachers with curriculum  process and consruction ke
curriculum developrment.

Course Qutline:
Unit I: Concept of Curricalum

Unit HIT:

Limit T¥:

Understanding the meanings and natur: of Curriculem: seed end mparisnce
af curmiculum in schools

Differentinting Curriculum Framework, Curriculum and Syllnhug; their
significance in school education

Facets of currbeulom: core corriculum - significance in Indian context,
beleaning and concerns of “hidden’ comiculiom

Curriculum visualized af differcor bevels: pativnd-level. state-level; school
level; class-level and relaied sswes

Curriculum Determinants amd Congiderations

Broad determinants of cusriculum making: [At the nationak or state level)
Edeeaticnal and Professional Policed

. Socio-palitical aspirations incleding ideclogies and edocational
wisian

. eeosemic necesaties

= technological possibilities

u cultural orieatations

national pricritics
Considerations in curticulum development: {at school kevel)

Fonns of knowbedge givd its charmcterization in different school subjecis;
Relevance and specificity ofeducanional objectives for concemed beved;
Learner characteristics

Teachers” experiences and concems

Socig-cultural context of students - multi-cultural, mulsi-lngos! aspects
Critical issuss; enviranmental concerns, gender differences, inclusivenes,
vilpe concerns and issues, social sensitivity

Curriculum Develapment {at school bevel)

Linderstanding shifis in emphasis in approach to cursiculuny: from subject
centered ‘minimum levels of leaming” and behaviouristic learning outcomes;
1o intzgrated appraach involving development of perspretives, concepts and
skills across subjecs, incorperating environmentalTocal coacems, to activity
ceniered and constructivist arientation

Process of Curricuhsm makdng
= Formulating aims ard objectives (besed on overall curelcabar ilms
ond syilabus)

*  Criterin for sefecting knowledge and representing knowledge in the
forrmn af thematic guestions in different subjecis
*  Organdzing fundamendol concepls and themes vertically across kevels
and integrating themes withiba {and seross) different subjects
v Selection and organization of learning siuations
Bchoal - the site of curriculum engagement
Rale of schoat Philosophy, Managsment and Administration {and oeganizstian)
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in creating o context for development of curriculum.

AvaHahle infrastructisre, cumicular sites and resoarces (library, laboratory.
sehood plvground, seighbourhood enc)

Schono] culture, climme, environment and fime management as ihe contex for
reachers” wark

Consinuction of currkulum vis a vis teachers” role and suppont 1 *developing
curriouhen’ ‘tmnsaciing comiculum” and “rescarching cumicalum’
Space for teacher 258 Critical Pedngogue

Fuole of external agencies in peoviding curriculum and pedagogio suppon w
teachers within schaols —local, regional, mational

Unit Vi Corricwlam implementation ard rencwal

-

Operationalizing carriculum nio leaming situations - Teachers" rolle in
peneraling dvnasic cumiculbar experiences throughs

s flzxible misrpretation of curricular aims

*  contexiualization of leaming

= waried learming expericnces
Selection and develpprsent of leaming respurces (tesi-books, icaching-leaming
meaderiols and resowrces oulaide the school- kal environment, community
and medin, elc.
Evolving assessment modes
Reviewing and renewnl of aims and processes
Process of curriculum evaluatbon and revision- nesd for s model ol cominual
evikuation
Feedback from learners, teachers, communiiy and adminisirators;
Dhserveble in conpruencics and comespondence bevween expectations and
aclual achievemenis

Mlodes of Learming Engagemeni:
A set of rendings need to be compiled, which incledes those which clarify key copcepis,
trace the evolotion of atemative conceplions of curticulum, contexiualize the problem
of curriculum, indicste ways of developing, implementing and reviewing curriculum. In
addition, National Cusvicubim doouments and relevant secondary school syllabi should
s b meade avaibable.

The following modes of leaming engagement &re supgesbed:

Indraductony bectunes on key themes and concepis

Study and discuszions on the process of curriculum development ab various
levela

Study of the MCF 2005 as well ps l:h::uﬂl:r Curricabum Frameworks and g
preseribed syllabus;

Driscussion on purpass of curmicelum framework;

Critical evaluation of the gxtend 16 which the curmiculun framewark is reflected

« inihe gyllabos {m small growps)

Inferactionz with echool teachers and principal showl kow they operatlonalize
the prescribed currrculum into on action plan; how corriculum is evaluated
and revised

Dserving the kinds of curricular experienoes a school provides apart from
classroom teaching amd discen their relevancs vis a vis leamner developmeri;
for this. interactions with ieachers and siudents could be held

Sty of selected repdings and presentations baged on these
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Practicum:

=
v

Prepoaration of any Lopée tmun the course coptent and presenting in the
classroam,

Z Analytical stady of sehoals cumicalem development.

EN +. Report on curriculum developrent for the school stage in sate/UT,
4 Write a paper on curriculom development.

5 Developuveni of & uni test and its try oul.

&, Evaluation of  schioo] texibook,

Maodes of Imternal Assessment Marks

Written fests 1

Ay '.hr-.n:sﬂ the following: L5

Matune and level of parteapation in discussions

Prisentations basnsd on readings

Field mute: on abservations .Ind Evervbews in schools, and lnking these wiils
cOnCepts introduced

Analysis of ewrricuium developmentimplementation processes within &
schonl, based an feld notes and oheervalions,

Suggested Headings:

i
2,
£

8

€ =

11
1L
1L
14,
15,

16
7.
I8

Bob Moon and Patricia Munphy (Bd} (1999), Curmicolum in Contexl London.
Poul Chapman Publishing,

Chryshochoas, BLE. (1998), Learner Meeds and Syllabus Design, M.A.
Disserintion. England. School of English, University of Durlam,

Dv). Flinders nnd 5.1, Thorton'(eds). {1997). My Pedngogic Creed. Mew
York. The Curriculom Studies Reader, Routledge.

aw, Fﬂdmdhﬂmhnmﬂgﬁﬂ.mwmr:nmmmﬂmdm
curriculum, Chicago. Rand McMally & Conmpany.

Groundland, M.E. (1981}, Measurement and Evaluation in Teaching. New
York. Macmilian,

Rdle;.-...ﬂ. B. (1996). The Curricular Theory and Practice. US. Harper and

!{umr Krighni (1997). What s Worth Tenching, Wew Defhi, Orient Longman.
Taba, Hilda. {1962}, Corriculum Development, Theory and Practice. New
York. Har Court, Brace and Wakd,

Tyler, BUW. (1949). Basic Principhes of Curricelum and Instruction. Chicago.
Uiniversity of Chicage Press.

Kaochhar 5.K. (1970). Secandary School Administratios. Mew Delhi Serling
pistlishers.

The Kepon of Educetion Cammission. (1964-66). MHRD Gowt. of India .
WAL, . (1906). T ms ad v o s e gl oft
e UE. L (1e0). TER Wi were wfteren il s vl |
aftr v 4 (1ses) Prarey wanEs w s ST i g
uﬁ'fgﬁ {198s), fonenern wram T el ey o BeET dvw S
e fadd

# aravd Wk, (1g06). e wow weA, fwd wE

W AT, {1908). e wE en fen e et i
T Ehves, (2ooa). REw geeT o P ﬂmﬁ % o=, g
Fart, 20 artdaremeiteT |




























































































































